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Percepciones del alumnado

*En general, actitudes positivas hacia el uso de WhatsApp para el aprendizaje de lenguas (Abubakar, 2021; Mistar y Embi, 2016).

*WhatsApp valorado muy positivamente para aprender vocabulario, practicar la expresion oral y aprovechar
oportunidades de practica fuera del contexto académico (khan, 2021).

*Aumento de las oportunidades para practicar la lectura y la escritura, ademas de considerarse un enfoque innovador
(Algahtani et al., 2018; Tumen Akyildiz y Celik, 2021).

Sin embargo...

*La gramatica se considera una de las destrezas mas dificiles de aprender a través de WhatsApp y, en general, las personas
participantes prefieren el aprendizaje en el aula al aprendizaje mediante WhatsApp (Ali y Bin-Hady, 2019).

*Sensacion de estar siendo constantemente observado y evaluado por el profesorado o por compafieros mas
competentes (Garcia-Gémez, 2022).

* Algunos estudiantes lo perciben como una mera extension del contexto de aula, posiblemente debido a la presencia del
docente (Lamyy Zourou, 2013).




Preferencias de retroalimentacion

*La retroalimentacion desempefia un papel crucial en el aprendizaje de la gramatica (valezy y Spada, 2006).

*El alumnado muestra preferencia por las explicaciones metalingliisticas (Kim y Mathes, 2001; Nagata, 1993).

°La retroalimentacion correctiva explicita en formato escrito se valora mas positivamente que otros tipos
de retroalimentacion (Karim y Nassaji, 2015; Tasdemir et al., 2018; Zhang et al., 2021).

- Resulta mas facil para el alumnado identificar el error y comprender por qué su contribucién no es totalmente
precisa.

*La retroalimentacién mas explicita tiende a recibir las valoraciones mas altas:
- Correccion explicita > reformulacion > elicitacion > repeticion > peticidn de aclaracion (Lee, 2013)

*[ndices mas elevados de aprendizaje gramatical con feedback explicito en formato escrito (Ellis et al., 2006).

*Resultados similares en la retroalimentacidon correctiva oral (Fitriana et al., 2016; Yang, 2016).




Preguntas de investigacion

Investigacion reciente sobre:

* WhatsApp para la practica linglistica fuera del contexto académico
* Efectos de la retroalimentacion en el aprendizaje de la gramatica en lengua extranjera
* Satisfaccion con el tipo de retroalimentacion recibida

Sin embargo, escasa atencion a las percepciones del alumnado respecto al uso de Mobile Assisted
Language Learning (MALL) para aprender gramatica:

1. ¢éCuadles son los niveles de satisfaccion de estudiantes universitarios de inglés como lengua
extranjera (ILE) al recibir retroalimentacion para la practica gramatical a través de WhatsApp?

2. ¢éCuadles son los niveles de satisfaccion de estudiantes universitarios de ILE con el uso de
WhatsApp para la practica de la gramatica inglesa?

3. ¢éComo difieren estos niveles de satisfaccion en funcion del tipo de retroalimentacion recibida:
explicaciones metalingiiisticas, correcciones explicitas, reformulaciones o repeticiones?




Participantes

97 estudiantes del grado de Maestro en Educacion Primaria

Bilinglies cataladn / espafiol; M edad = 19,55 anos (SD=1,83)
Nivel A2-B1 segun el Oxford Placement Test (Allan, 2004)
1.6" curso del grado; asignatura de inglés para fines especificos

93,8% usaba WhatsApp diariamente y el 50,5% pasaba 1-2 horas al dia usando la aplicacién

Tipo de feedback n

Explicaciones metalinglisticas 25
Correcciones explicitas 21
Reformulaciones 25
Repeticiones 26

Total 97




Instrumentos

Libro de texto (Norris, 2021)

be / get used to; less / the least + adj.; so / such + adj. / NP
Aprendizaje justo a tiempo (aula invertida) (Novak, 2011)
Test de gramaticalidad (GJT por sus siglas en inglés) (Nassaji, 2000)

4 items de practica + 72 items del test
48 items con las estructuras gramaticales meta (16 / estructura, 50% correctos y 50% incorrectos)
24 distractores (50% correctos y 50% incorrectos)

Dos versiones:
Test de conocimiento implicito (6 segundos / item; sin posibilidad de revision)
Test de conocimiento explicito (25 minutos; posibilidad de revisar y cambiar respuestas)

“Please indicate if the following sentences (practice and test items) are grammatically accurate or not”




Instrumentos
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Instrumentos

Cuestionario final

*Administrado en linea durante el horario de clase.
*Preguntas escala Likert

*Preguntas sobre:
* Datos demograficos

 Satisfaccion con la retroalimentacion recibida
 Satisfaccion con WhatsApp como herramienta de aprendizaje de idiomas SU RVEY

* Satisfaccion con la intervencion en general

* Sensacion de aprendizaje
* Compromiso con la retroalimentacion recibida
* Correccion de errores

* Preferencias de retroalimentacion

* Uso de la IA o0 ayuda externa durante la intervencion




Procedimiento

x3

A
4 N

GJT Ensefanza gramatical Actividad de WhatsApp x2 GJT
(implicito + explicito) (aula invertida) (1,5 dias) (implicito + explicito)

Cuestionario

* Grupos de WhatsApp de 10-12 estudiantes

Feedback solamente sobre las estructuras gramaticales meta

Feedback positivo cuando las contribuciones eran correctas

Tipo de feedback + "Try again!" si se detectaban errores

Feedback casi inmediato (minutos o pocas horas después de las intervenciones)

* Cuestionario administrado al final de la intervencidn, entre el GJT implicito y el GJT explicito




Procedimiento

Cuatro tipos de feedback de distinta clase segun Ellis (2009, p. 8):

1. Explicaciones metalinguisticas
2. Correcciones explicitas

3. Reformulaciones

4. Repeticiones

Table 1. A taxonomy of CF strategies

Implicit Explicit
Input-providing Recast Explicit correction
Output-prompting Repetition Metalinguistic explanation
Clarification request Elicitation
Paralinguistic signal




intit the last years of the B0s, Spanish teachers were used to smoking during the
lessons. Actually, all the teachers have got used to not smoking after a faw that was established i..

When | was a kid, there was a teacher (the English one) who was used to smoke in the
school bathroom in class's breaks. Nowadays, doing this in class 1s inadmissible and |
reckon that people who smoke and want to be future teachers should get used to

[ ] [ ]
‘ '!J*\.e.'\ I was a kic, '!fe was 3 teacher (the English one} who was used to smcke in

the school bathroom in class’s breaks, Nowadays, doing thes n class is inadmissible and | rec..

I [ ] [ ]

Hahahahaha What a teacher! &) 69 Much healthier environment nowadays! & E x p I ca c I o n e S

Hope you don't smoke in front of your future students! ) (L 4 .
metalinguisticas

Regarding the text, remember be / get used to are followed by an -ing if we require

a verb following the structure. Can you try again? |, R

1

o ——i

‘ When | was a kid, there was a teacher (the English one) who was used to smoking in the
school bathroom in class’s breaks, Nowadays, doing this in class is inadmissible and |
reckon that people who smoke and want to be future teachers should get used to
respecting the class time.

When | was 3 kg, there was a teacher (the English cne) who was used to smolkang in
the school bathroom in dlass's breaks. Nowadays, doing this in class is inadmissible...

Good good good!!! %

L




When | was at primary school | loved spending
time with my friends. We had yery so much fun
together ;). Children need to learn how to respect,
comunicate and by kind with others.

That's why | think having great company in cur
childhood is such a crucial fact in our life,

50, Primary school is so important because it is ° °

the principale place where children can relationate

with each other. Indeed, schools can be such a rO ‘ e I I I I I e I l O
—

heIEfng.r far theirs students if they motivate

children in having 50 safe‘tz and resEcﬂull
relationsh]es.

®
| remember we had such a great time at this camp ‘ O r re cc I o n e S
because we all were so good friends. oo

explicitas

&) When | was at primary school | loved spending time with my friends.
We had very so much fun together ;). Children need to learn how to respect, comunicat...

Thank you -"."u'hr:nm'r impossible te guess who you are in the pic. The one holding a
shieet of paper? It really seems you had a very nice time in the summer camp, that's why
you still are part of them | guess.

Regarding the target structures, remember you need to use so much + uncountable
noun. This 'so much' already means 'very', so there is no need to repeat the same info. It
would need to be: We had so much fun together.

As for 'such’. we can use it when there is a noun. Mote that there is no noun in "such a
helpful’, so it would need to be_guch a helpful place'. In the same way, as you have used
‘relationships’, you need 'such’ instead of "so": such safe and respectful

relationships” (note that 'safety’ is a noun, not an adj). The same applies to the last
example, as you have written ‘friends’ (noun), it would need to be 'such good friends".
Can you try again? [,

Btw, thanks for being so honest, truly speaking! -3

ha editat 10:01 &

L




[ ] [ ]
. When | was at primary school | loved spending time with my friends. We had so much | rO C e d I I I l I e | l tO

fun together ;). Children need to learn how to respect, comunicate and by kind with
others,
That's why | think having great company in our childhood is such a crucial fact in our life.

®
5o, Primary school is so impertant because it is the principale place where children can CO rre cc I o n e S
relationate with each other. Indeed, schools can be such a helpful place for theirs
licitas

students if they motivate children in having such safe and respectful relationships.

| remember we had such a great time at this camp because we all were such good
friends.

Yes, I'm the one who's holding the sheet of paper.

=2'm a little bit late at class now. 10:28

When | was at pnmary school | loved spending time with my friends, We had so
much fun together ;). Children need to learn how to respect, comunicate and...

Ole! Well done now!! That one was hard to guess! &3

Mo problem, here we are! Doing some listening! AT




)
| totally | agree with you, one day my grandfather told me that, he was not used to
having the class decorated like in my class. Nowadays, | think that it's a good form to
show the parents if they go, what their child do in their classes,

Procedimiento

19/3/2024

| totally | agree with you, one day my grandfather told me that, he was not
used to having the class decorated like in my class, Nowadays, | think that it's a good form 1...

Reformulacio
it's true, back then the classes where black and white. Now we are used to have the e r u a c I n e S

classes with all type of decorations, and work done by the students.
Also nowadays we are used to more dynamic classes than before,

t's true! Cutrently we can get used to talk about this topics (sexuality,
death,self-esteem) feeling freerly because the society has been developing a comfortable spa..,

So you mean that we can get used to talking about these topics. | see... (53 Try again!

ED

{in addition, remember this + singular / these + plural)

It's true, back then the classes where black and white, Now we are used to
have the classes with all type of decorations, and work done by the students....
YF Y

Were they black and white or were the photos of them black and white?!  That said

yeah, now we are usedto having classrooms with all types of decorations. Is that J
what you mean? i) Try again! &9

T3 W




—— . .
Friends are so important to being a happy child at primary school. | remember that | was always happy going to school
because there were my friends. We had such a good moments that | remember it sometimes. Anyway, we had such a

movigs that | had to meet people in 4 cities. 8:18

When we are young friends are always one of the most important things we have. | remember when one of my best
friends and | were playing together at PE that we were so happy. Also i have such a good memories celebrating my
. birthday at school with all my friends and classmates. 8:38

Repeticiones

Friends are so important to being a happy child at primary school. | remember that | was always happy going to school
because there were my friends. We had such a good moments that | remember it sometimes. Anyway, we had such a movigs
that | had to meet people in 4 cities.

"Such a good moments", ©57? 8:54 &/

Friends are so important to being a happy child at primary scheol. | remember that | was always happy going to school
® because there were my friends. We had such a good moments that | remember it sometimes. Anyway, we had such a movigs
b that | had to meet people in 4 cities.

“Important to being”, ©? 8:55 W/

When we are young friends are always one of the most important things we have. | remember when one of my best friends
and | were playing together at PE that we were so happy. Also i have such a good memories celebrating my birthday at school
with all my friends and classmates.

“Such a good memories”, 0 ? 8:65 W/




Percepciones de la retroalimentacion

Explicaciones

Correcciones Reformulaciones Repeticiones

metalingiiisticas

(n=25) explicitas (n=21) (n=25) (n=26)
. ., M 5,84 5,76 4,88 5,73 5,55
Satisfaccion con
el tipo de SD ,374 ,539 ,833 ,452 ,549
troall tacid
retroalimentacion . o, [5,69, 5,99] [5,52, 6,01] [4,54, 5,22] 5,55, 5,91] [5,33, 5,78]
M 5,88 5,86 5,64 5,77 5,79
Inmediatez de la - R, 569 478 569 514 533
retroalimentacion
IC 95% [5,41, 5,87] [5,64, 6,07] [5,41, 5,87] [5,56, 5,98] [5,51, 5,95]
M 5,72 5,19 4,88 5,12 5,23
HIICERICOIER sD 458 873 971 816 780
retroalimentacion
IC 95% [5,53, 5,91] [4,79, 5,59] [4,48, 5,28] [4,79, 5,45] [4,90, 5,56]

1 = Completamente en desacuerdo
6 = Completamente de acuerdo




Percepciones de WhatsApp

Explicaciones

¢Qué aspectos de utilizar WhatsApp e G AR Corr_ecciones Reformulaciones Repeticiones
para aprender gramatica inglesa te (n=25) explicitas (n=21) (n=25) (n=26)
gustaron?

Practica extra en inglés

Uso de Mobile Instant Messaging (MIM) 72 18 61,9 13 64 16 42,3 11 60,1 58
Interaccion con los companeros/profesor 68 17 33,3 7 44 11 50 13 48,8 48
Aprendizaje informal 68 17 81 17 80 20 76,9 20 76,5 74

Debates sobre;irjrzzi;erl‘acionados con 32 3 95 ) 4 1 423 11 219 29
Contaba como participacién de clase 28 7 38,1 8 20 5 38,5 10 31,2 30
Ninguno 4 1 0 0 8 2 3,8 1 4,1 3




Percepciones de WhatsApp

Explicaciones

¢Qué aspectos de utilizar WhatsApp e PG e Corr.ecciones Reformulaciones Repeticiones
para aprender gramatica inglesa NO te (n=25) explicitas (n=21) (n=25) (n=26)
gustaron?

El hecho de que fuera en inglés 12 3 0 0 8 2 7,7 2 6,9 7
Dificultades técnicas 8 2 14,3 3 16 4 15,4 4 13,4 13
Plazos muy ajustados (1,5 dias) 32 8 14,3 3 24 6 34,6 9 26,2 26
Compartir fotos de la infancia 8 2 9,5 2 20 5 19,2 5 14,2 14
Contribuciones publicas 8 2 4,8 1 40 10 3,8 1 14,2 14
Contaba como participacién de clase 4 1 4,8 1 0 0 3,8 1 3,4 3
Ninguno 52 13 61,9 13 7 28 38,5 10 39,9 64

1 = Completamente en desacuerdo
6 = Completamente de acuerdo




Descriptores intervencion (+

Interesante

Divertido

Innovador

Significativo

Motivador

M
SD
IC95%
M
SD
IC95%
M
SD
IC95%
M
SD
IC95%
M
SD
IC95%

Explicaciones

metalingiiisticas (n=25)

4,72
1,02
[4,30, 5,14]
4,72
1,14
[4,25, 5,19]
5,76
44
[5,58, 5,94]
5,12
83
[4,78, 5,46]
4,76
1,05
[4,33, 5,19]

Correcciones explicitas

(n=21)
5,29
,90
[4,87,5,70]
4,62
1,24
[4,05, 5,19]
5,67
,66
[5,37,5,97]
4,86
,73
[4,53, 5,19]
4,81
,68
[4,50, 5,12]

Reformulaciones

(n=25)
4,44
,87
[4,08, 4,80]
4
1,19
[3,51, 4,49]
5,68
,56
[5,45, 5,91]
4,60
,71
(4,31, 4,89]
4,32
,90
[3,95, 4,69]

1 = Completamente en desacuerdo
6 = Completamente de acuerdo

Total
(N=97)

Repeticiones

(n=26)
4,69
1,09

(4,25, 5,13]
4,50
1,03

[4,08, 4,92]
5,38
,94

[5, 5,76]
4,81
,98

[4,41, 5,20]
4,54
,99

(4,14, 4,94]

4,79
,97
[4,38,5,19]

1,15
[3,97, 4,95]
5,62
,64
(5,35, 5,90]
4,85
,81
[4,51,5,19]
4,61
91
(4,23, 4,99]



1 = Completamente en desacuerdo
6 = Completamente de acuerdo

Descriptores intervencion (-

Explicaciones Correcciones explicitas : - o - Total
metalingiifsticas (n=25) (n=21) Reformulaciones (n=25) Repeticiones (n=26) (N=97)
2

Y 2,40 2,80 2,46 2,42

Aburrido SD 1,26 ,76 1,12 1,17 1,08
IC 95% [1,88,2,92] [1,65, 2,35] (2,34, 3,26] [1,99, 2,94] (1,97, 2,87]

M 2,20 1,67 2,04 1,96 1,97

Ineficaz SD 1,58 ,80 ,98 1,11 1,12
IC 95% [1,55, 2,85] [1,30, 2,03] (1,64, 2,44] [1,51, 2,41] [1,5, 2,43]

Y 1,76 1,38 2,08 1,88 1,78

Sin sentido SD 1,40 ,59 1,15 1,28 1,11
IC 95% [1,19, 2,33] [1,11, 1,65] [1,60, 2,56] [1,37, 2,40] (1,32, 2,24]

M 3,20 3,14 3,60 2,85 3,20

Repetitivo SD 1,50 1,24 1 1,41 1,29

IC 95% [2,58, 3,82] [2,58, 3,71] (3,19, 4,01] (2,28, 3,41] 2,66

M 2,20 2,14 2,44 2,58 2,34

Poco natural SD 1,50 1,40 1,27 1,70 1,47
IC 95% [1,58, 2,82] [1,51,2,77] (1,92, 2,96] [1,89, 3,26] [1,73, 2,95]




Recomendacion y futura participacion

Explicaciones

) i . talineiiisti Correcciones Reformulaciones Repeticiones
éRecomendarias utilizar WhatsApp para | At ly-Clbd s explicitas (n=21) (n=25) (n=26)

aprender gramatica inglesa? (n=25)

Si 96 24 95,2 20 92 23 88,5 23 92,9 90
No 4 1 4,8 1 8 2 11,5 3 7,1 7

Explicaciones . . .
P Correcciones Reformulaciones Repeticiones

¢éTe gustaria volver a participar en el metalin_gﬁl'sticas explicitas (n=21) (n=25) (n=26)
proyecto de WhatsApp? (n=25)

Si, y no cambiaria nada

Si, pero cambiaria algo
No, participar una vez ha sido suficiente 8 2 14,3 3 20 5 23,1 6 16,4 16
No, el proyecto no me ha gustado 0 0 0 0 4 1 3,8 1 7,8 2




Discusion

En general, los cuatro grupos mostraron altos niveles de satisfaccion con la intervencion:
* WhatsApp se confirmdé como herramienta eficaz para ofrecer retroalimentacion (Andujar, 2020; Green, 2021; Soria et al., 2020).
* Caracter informal - Puente entre el aula y practica externa (bressman y Sadler, 2020).
* La satisfaccion pudo aumentar la implicacidon y la motivacién (Syairofi et al., 2023).
*  WhatsApp resultd util para la practica gramatical, en contraste con Ali y Bin-Hady (2019).

WhatsApp se percibe como via innovadora para seguir practicando la lengua extranjera (Algahtani et al., 2018; Pawlak, 2021; Timen
Akyildiz y Celik, 2021).

* Acceso inmediato a las producciones de compafieros - ¢Buenos modelos linglisticos?
* MIM favorece el desarrollo gramatical (Murphy et al., 2023).

El aspecto mas valorado fue la inmediatez de la retroalimentacion (casi instantanea):

* Ventajas de la retroalimentacion inmediata frente a la tardia (p. ej.,, Fuy Li 2022; Li et al., 2016), también a través de WhatsApp
(Murphy et al., 2023).

* Inmediatez - Alumnado recuerda sus procesos cognitivos y reflexivos = Facilita la correccion
Aspecto corroborado ademas por el refuerzo positivo del profesorado cuando posteriormente se realizaban
contribuciones libres de errores

* En consonancia con la demanda de retroalimentacidén inmediata propia de la Generacidn Z (isaacs et al., 2020).




Discusion
En linea con Nagata (1993) y Kim y Mathes (2001), valoraciones mas positivas en el grupo de explicaciones
metalingiiisticas:
* Explicacion directa de por qué habian cometido un error.
* Mayor facilidad para comprender la naturaleza de los errores - Mejor correccidon
Aspecto corroborado también por los niveles mas altos de percepcion de la intervencién como significativa
y divertida.

* En linea con investigaciones previas sobre retroalimentacion correctiva escrita (Karim y Nassaji, 2015; Tasdemir et al.,
2018; Zhang et al., 2021), ahora también aplicable a contextos MIM.

Mayores indices de satisfaccion en ocasiones con las repeticiones vs. las reformulaciones, contradiciendo Lee
(2013). Diferencias potenciales explicadas por:
* Participantes y grupos diferentes, no ensefados por la misma docente.
 Aunque el procedimiento fue idéntico, posible enfoque ligeramente diferente hacia la intervencion.
 Aunqgue las reformulaciones ya proporcionan la respuesta, quizas no fueron percibidas por el alumnado
debido a su nivel pre-intermedio.




Limitaciones y futuras lineas de
investigacion

Limitaciones

* Laretroalimentacion se ofrecié Unicamente sobre las estructuras meta.

* Actividad obligatoria en clase; épodrian las percepciones haber estado sesgadas?

e Acceso del profesorado a las respuestas - éTendencia a responder de manera complaciente?
Futuras lineas de investigacion

* Explorar la interaccidon creada en los grupos de WhatsApp.

* Analizar qué factores han facilitado la comprensidn de la retroalimentacion.

Explorar la aplicacion de WhatsApp en otras areas del aprendizaje de lenguas extranjeras (p. €j., expresion oral).

Analizar el uso de la IA u otras formas de ayuda externa durante la intervencion.
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