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ABSTRARCT

Nowadays, multimedia has the power to connect; films and television
programmes are available to foreign countries by subtitling and captioning. Recent
studies, along with the European Commission, have supported the use of subtitles as a
tool for language learning due to they bring support for language comprehension and
acquisition of new vocabulary. Besides, it is a dynamic approach that makes learners feel
secure and motivated. However, Spain is one of the few countries in which subtitles are
unpopular to the majority of society. The study presents an investigation into the effects
of subtitles, interlingual and intralingual, as tools to enhance English learning on Spanish
native speakers. The participants’ proficiency level of the English language was essential
in order to determine the effects of both conditions. Moreover, the present study

supports the review of the literature analysed during this investigation.

Keywords: subtitles, language learning, language comprehension, captioning

RESUMEN

Hoy en dia, la multimedia tiene el poder de conectar; las peliculas y los
programas de television estan disponibles para los paises extranjeros mediante
subtitulos. Estudios recientes, junto con la Comisién Europea, han apoyado el uso de
subtitulos como herramienta para el aprendizaje de idiomas ya que brindan apoyo para
la comprension linglistica y la adquisicion de vocabulario. Ademas, este enfoque
dindamico hace que alumnos se sientan seguros y motivados. Sin embargo, Espaina es
uno de los pocos paises en los que los subtitulos pasan desapercibidos por la mayoria
de la sociedad. El estudio presenta una investigacidén sobre los efectos del subtitulado,
tanto interlinglisticos como intralingliisticos, como herramienta para mejorar el
aprendizaje linglistico del inglés en hablantes nativos de espafiol. El nivel de
competencia de los participantes fue esencial para determinar los efectos de ambas
condiciones. Asimismo, este estudio apoya los estudios analizados durante la

investigacion.

Palabras clave: aprendizaje linglistico, comprension lingtistica, subtitulos
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Foreign Language Learning: The Role of Subtitles & Captions

I. INTRODUCTION

Zanon (2006) assures that language learners feel motivated when the activity of
learning involves multimedia. According to the European Commission (2011), people
from twelve to twenty-five years old affirm that subtitles are a useful tool for learning a
second language and they even express their preference on watching movies or
television series in their original version with the help of subtitles. Moreover, Almeida &
Costa (2014) state that the viewers tend to have a positive attitude towards the English
language, not only because of how the media portrays it but mainly because it is
considered a language for international contact. Besides, countries where subtitling is
the primary source for language transfer in both cinema and television series, have
proven that their English skills are closer to a mother tongue level (European

Commission, 2011).

Furthermore, Zanon (2006) assures that nowadays, society has all at its disposal
to learn a foreign language, for instance, the internet, films, or television. Almeida &
Costa (2014) argue that because most of the European programmes come from English-
speaking countries, viewers who use subtitles will beneficiate from this input as it will
help them acquire vocabulary as well as improving their comprehension. Moreover,
Koolstra, Peeters & Spinhof (2002) argue that the input offered by captions also helps
the viewers' phonological aspects of language due to they can learn the pronunciation
of American and British words. Matielo (2015) supports previous research showing both
captions and subtitles, improvements in word recognition, comprehension, and
vocabulary. However, according to the European Commission (2011), Spain is one of the
few countries that does not have subtitling as the dominant practice due to it uses the
dubbing in all its films and television programmes. Consequently, Spain's learning
strategies are not as advanced as the other countries which have subtitles as dominant

practice (European Commission, 2011).

In this context, the purpose of the present study will investigate the role of
subtitles (interlingual) and captions (intralingual) as tools for language learning in an
experiment where Spanish native speakers, with an average level of English proficiency,

will be tested with the two conditions to find the most suitable for language learning.
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Moreover, the study will be focused on aspects related to the acquisition of linguistic

items, slang terms and idioms, through exposure to authentic listening.

Il. REVIEW OF THE LITERATURE

2.1. Second Language Acquisition

Saville-Troike (2006) states that the field of Second Language Acquisition (SLA)
refers to the study of learning a language apart from the first language someone learns
as a child. Hence, this additional language is called a second language (L2) and is defined
as “an official dominant language needed for education, employment, and other basic
purposes” (Saville-Troike, 2006:4). However, Saville-Troike (2006) affirms that an L2 is a
term that can be used to represent multiple languages acquired. Moreover, Gass &
Selinker (2008) argue that the second language acquisition field is relatively new due to
it has only been expanded in the last forty to forty-five years. So, Gass & Selinker (2008)
add that the SLA field studies how learners acquire an L2 with less exposure than their
mother tongue’s, and the problems learners may encounter to reach a successful level

of proficiency.

First of all, Ghazali (2006) states that psychological factors, such as motivation
and anxiety, affect second language acquisition. Saville-Troike (2006) reassures Ghazali's
statement as motivation appears to be the second most reliable evocator of success.
Thus, Ghazali (2006) affirms that motivation plays an essential part in language learning;
it is highly significant due to is what will encourage the learner to acquire knowledge
from the L2 faster and with a higher degree. Thus, Ghazali (2006) assures that motivated
learners will take any opportunity to widen their knowledge, whereas demotivated
learners will not make any progress. With this in mind, Saville-Troike (2006) presents
two types of motivation: integrative and instrumental. On the one hand, integrative
motivation is based on the interest of learning a second language to learn more about
the culture or to communicate with someone who uses it (Saville-Troike, 2006).
Instrumental motivation, on the other hand, is based on the urge to acquire more

knowledge to increase business opportunities or to pass an exam (Saville-Troike, 2006).

Moreover, anxiety also affects language learning as Ghazali (2006) depicts

anxiety as the fear of using a new language. Based on Krashen (1985) if the learners are
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anxious or do not feel comfortable with their language abilities, their affective filter will
limit their knowledge. Krashen (1985) proceeds to explain that the affective filter will be
up if the learners feel stressed, anxious, or when they think they are going to be
evaluated; however, when the filter is down, the input will not be blocked and will go
through, letting the acquisition to take place. Saville-Troike (2006) argues that these
psychological factors may be the response to why some learners are more successful
than others when it comes to acquiring a second language due to learners may become
more or less motivated, or feel more or less anxious according to how well they think

they are doing.
2.2 The Input Hypothesis and Second Language Acquisition Theory

Krashen (1985) states that the Input Hypothesis is the central part of five
different hypotheses that lead to explain the process of second language acquisition.
For this reason, this will be an explanation of the different stages to arrive at the

understanding of the second language acquisition theory by Krashen:

1. The Acquisition-Learning Hypothesis: “there are two independent ways [...] that
results in ‘knowing about’ language” (Krashen, 1985: 1). Krashen (1985) affirms that
acquisition is a subconscious process in which the form of the language is not an
essential part; thus, most of the process focuses on fluency. Learning, on the other hand,
is a conscious process in which the student learns about a language by following rules

(Krashen, 1985).

2. The Natural Order Hypothesis: Krashen cites Corder (1967), the first to propose this
hypothesis. Krashen (1985) states that students acquire the rules of language in a
particular way; moreover, some rules are learned before than others and, not in all

cases, has to be because of the level of complexity.

3. The Monitor Hypothesis: “our ability to produce utterances in another language
comes from our acquired competence, from our subconscious knowledge. Learning,
conscious knowledge, serves only as a Monitor” (Krashen, 1985: 2). Krashen (1985)
hypothesizes that the learner not only needs to be aware of correctness but also know
the rules in order to produce a second language; if only these two conditions meet, the

monitor can be used.
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4. The Input Hypothesis: “humans understand messages by receiving ‘comprehensible
input’ [...], and structures that are a bit beyond our current level of competence”
(Krashen, 1985: 2). Hence, Krashen (1985) states that students can understand ‘un-

acquired grammar’ with the help of context.

5. The Affective Filter Hypothesis: Krashen (1985) states that the affective filter is a
mental block that prevents the students from acquiring the input they receive from the
target language; moreover, when this happens, the learners' guard is up, which reflects

a lack of self-confidence or anxiety.
2.2.1 Language Acquisition and Language Learning

In the first place, Ghazali (2006, p. 2) makes the distinction between first and
second language acquisition by stating that “First Language Acquisition and New
Language Learning have sometimes been treated as two distinct phenomena creating
controversy due to their variability in terms of age and environment” (Ghazali, 2006: 2).
Ghazali (2006) states that language acquisition is a natural process, and it can be
described similarly as the process children have to go through when they learn their first
language. According to Krashen (1981), it requires natural communication and
meaningful interaction with the target language. Moreover, based on Krashen (1985), it
is a process that focuses more on the spoken language rather than on the written
language. Consequently, the form is not the primary interest, but that the message is

conveyed; in other words, its primary focus is the communicative act.

On the one hand, Krashen (1981) asserts that the process of language acquisition
is subconscious; the learners may not know the grammatical rules, and they may utter
wrong and ungrammatically sentences. However, even if "acquirers do not have a
conscious awareness of the 'rules' they possess, they may self-correct only on the basis
of a 'feel' for grammaticality" (Krashen, 1981: 2). On the other hand, Krashen (1981)
continues, language learning refers to the conscious process of being able to correct
errors and mistakes one produces. It prioritizes the written language and its analysis
instead of language practice. Moreover, as Krashen (1981) asserts, it is artificial and very
technical as it produces knowledge by focusing on the form and being aware of the rules

of the target language.
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2.3 Subtitles

Matielo (2015) defines subtitles (interlingual subtitles) as a method of translating
one language into another so the target audience can understand the dialogue; thus,
subtitles are addressed to the target language. Almeida & Costa (2014) argue that
subtitles create three channels in which the acquisition and realisation of the L2 are
possible; the audio (in the original language), visuals, and the written support (in the
audience's L1) collide to make the audience understand the meaning of the words
uttered. Moreover, Matielo (2015) states that the study of subtitles as a tool for
language acquisition is primarily new; nonetheless, the Second Language Acquisition
field has been investigating the effects of subtitled audio-visual materials on diverse
areas of language learning. Matielo (2015) affirms that in the last two decades, studies
have shown the improvement of L2 comprehension, word recognition, and vocabulary

learning or acquisition.
2.3.1 Advantages and disadvantages of subtitles

Danan (2004) states that the key to the beneficial use of subtitled programmes
for language learning may in part be on how much familiar the viewers are with them.
The European Commission (2011) affirms that many of the programmes broadcast in
Europe are from English-speaking countries. Moreover, Almeida & Costa (2014) add
that the viewers tend to have a positive attitude towards the English language because
it is considered a language for international contact. Therefore, Koolstra, Peeters, &
Spinhof (2002) state that thanks to language familiarity, most of the viewers will use
subtitles as a tool to enhance language learning. Moreover, Koolstra et al. (2002) state
that a subtitled programme has the sense of being more real due to the original voices
are left intact. Based on Koolstra et al. (2002), the viewers’ understanding depends on
the tone in which the characters speak, hesitate, or ask questions. However, Koolstra et
al. (2002) argue that the viewers’ comprehension relies a hundred percent on subtitles
when the viewers are in the first stages of learning a foreign language due to most of

the vital information appears as written support.

Nevertheless, Koolstra et al. (2002) argue that adapting a text by using subtitles
can have consequences, that is, the impossibility of translating the whole text literally.
Based on Koolstra et al. (2002) most of the times the information has to be condensed

5
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due to not all the words fit in the time required; moreover, in order to fit into the
subtitles, a conventional technique is used to change all the compound sentences into
simple. Furthermore, Koolstra et al. (2002) continue, the subtitling technique uses a rule
called the six-second rule, which determines the time subtitles appear on the screen.
The longest subtitle, which contains sixty-four characters, including the spaces and a
maximum of two lines, is shown for six seconds (Koolstra et al. 2002). However, the
proportional rate based on Koolstra et al. (2002) is between ten characters per second;
if this is not possible, the text will have to be condensed, which sometimes implies the
possibility of leaving information out so the text can fit. In this case, it can problematize
the viewers’ understanding due to Chapman (2015) assures that subtitles not only
provide support but the explanation of challenging aspects of language. Koolstra et al.
(2002) support Chapman and reassure that sometimes the reduction of the original text

can lead to manipulation and censorship altering the real meaning.

Koolstra et al. (2002) point out that subtitles also tend to limit the view;
spectators have to watch the programme through them because they occupy a
significant percentage of the screen. Thus, instead of focusing on the information, the
viewers have to alternate from subtitles to the moving picture. Besides, Koolstra et al.
(2002) mention Gielen’s experiment (1988), which shows that viewers produce a
“viewing strategy” when they watch audio-visuals with subtitles. Gielen’s experiment in
1988 showed that the spectators’ eyes are focused above the area of subtitles due to it
provides them with the essential parts of the moving picture and, at the same time, the
ability to read subtitles. Based on Koolstra et al. (2002) subtitles are an extra mental
effort, a view that agrees with the research of Almeida & Costa (2014) as they imply that
to understand the plot, the spectators have to watch the moving picture, listen to the
dialogue in their L2, and read the subtitles in their L1. Moreover, Koolstra et al. (2002)
assure that if the discoordination of picture and sound arises, it will be an extra effort

but also a way of problematizing the viewers’ understanding.
2.3.2 The effects of subtitles

Danan (2004) assures that learning a second language through subtitled audio-
visuals tend to have positive effects as it encourages the spectators to understand the

target words. Moreover, Matielo's research proves that subtitles help when learning a

6
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second language with Markham & Peter's study in 2003. Matielo (2015) explains that
the experiment investigated the effect of subtitles (interlingual subtitles) and captions
(intralingual subtitles) as tools for second language acquisition. The participants were
university students with an average level of English; moreover, they were native Spanish
speakers. The experiment aimed to see with which of the subtitles the participants had
a better comprehension. Markham & Peter's study in 2003 showed that subtitles
(interlingual subtitles) were better tools for comprehension and word recognition than

captions (intralingual subtitles).

Secondly, as Danan (2004) stated before, subtitled audio-visuals tend to have a
positive effect on the spectators; moreover, if the spectator is familiar with subtitles,
the spectators will watch the film or television programme with confidence and it will
enhance the language learning. Based on Krashen (1985), if the affective filter is down,
the input will arrive at the spectators making them acquire knowledge from the target
language. However, as Zanon (2006) states, the only problem with this is that the
spectators might feel so secure with subtitles, that they may not want to break the habit,
even when the technique had already been mastered. Moreover, Almeida & Costa
(2014) and the European Commission (2002) argue that because most of the European
programmes come from English-speaking countries, viewers will beneficiate from this
input due to it will help them with word recognition and pronunciation of the target

words.

2.4 Captions

Matielo (2015) defines captions (intralingual subtitles) as subtitles in the same
language as the soundtrack, which tends to facilitate the hearing-impaired audiences.
Koskinen, Wilson, Gambrell & Neuman (1993) state that captions were created with the
mere purpose to help deaf and hearing-impaired viewers; however, teachers with
normal hearing students found that it could be an excellent method to turn television
into a ‘moving storybook.” Moreover, Koolstra, Peeters & Spinhof (2002) support
Koskinen et al. (1993) as they state that by watching audio-visuals with captions, viewers
read a significant number of ‘books’ per year. Based on Matielo (2015), the use of
captions as a tool for language acquisition is primarily new. However, Matielo (2015)

supports Koskinen et al. (1993) as the Second Language Acquisition field proves the
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improvement of L2 reading, acquisition of grammatical aspects, and the development

of oral production.

2.4.1 Advantages and disadvantages of captions

Danan (2004) state that captions give great written support to those who need
it; however, captions may be easier to apply to students with a higher level of
proficiency. Koolstra, Peeters & Spinhof (2002) disagree as they point a series of
experiments made in Leuven, Belgium made by Pavakanun and d’Ydewalle in 1992,
where students watched subtitled cartoons for fifteen minutes. Thus, one of the groups
was assigned to watch subtitled cartoons with standard subtitles (subtitles in their L1),
whereas the other was assigned to watch the cartoons with captions. Right after the
cartoons were over, the two groups took a test to see if there was any acquisition of
their L2. Consequently, Pavakanun and d’Ydewalle in 1992 proved that both groups
acquired words from their L2 by watching the brief video. Besides, the experiment of
Borras and Lafayette (1994) mentioned in Koskinen, Wilson, Gambrell & Neuman (1993),
demonstrated that the students who worked with captions had much more positive
results that the ones who did not. Thus, Vanderplank (1988) reassures that captions

provide instant feedback and reinforce the positive learning experience.

Nonetheless, Koskinen et al. (1993) agree with Neuman & Koskinen (1992) in that
captioned videos can be an obstacle at some point, and it can be increased if the
spectator does not have high levels of proficiency. Koskinen et al. (1993) point out the
rate; captions are presented at a rate of a hundred and twenty words per minute, which
means that if the spectator is not a rapid reader, it would be practically impossible to
read all the captions and understand what is happening at every moment. Danan (2004)
re-affirms this by saying that "massive exposure to authentic audio-visual material which
has not been careful enough selected or made accessible to non-native viewers can be
a very inefficient pedagogical approach" (Danan, 2004: 71). However, Koskinen et al.
(1993) affirm that it would beneficiate learners with higher levels of proficiency due to
rapid reading will enhance their reading performance. Furthermore, Koskinen et al.
(1993) state that captions can problematize the viewers' understanding due to
sometimes they will not match to what the viewer hears due to some phrases and words

are left out by their limited rate.
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2.4.2 The effects of captions

Koskinen et al. (1993) assert that in the last ten years there have been studies
that prove captions bring positive benefits. Based on Vanderplank (1988) captions help
students to free themselves from the anxiety they suffer when they are afraid of their
second language skills; it helps the students not to feel lost and keep up with the story.
Vanderplank’s view agrees with Krashen (1985) as he supports that lowering anxiety will
make the students feel more comfortable and confident, which will increase their
motivation for learning. Moreover, Danan (2004) states that these benefits are possible
because captions make the input more understandable by bringing the space between

reading and listening closer.

Furthermore, Koolstra, Peeters & Spinhof (2002) affirm that the best effect
captions have on viewers is the improvement of the pronunciation of English and
American words. However, Neuman & Koskinen (1992) disagree as they state that the
effect captions have on vocabulary learning is the one that stands out the most due to
it is the most relevant and the one that can be acquired with more facility. Based on
Neuman & Koskinen (1992), captions provide an enhanced setting due to the visuals and
the sound give meaning to the words at the bottom of the screen; thus, words in context
enhance the students' chances for vocabulary learning. However, Danan (2004) affirms
that the materials need to be adapted to the level of proficiency the students have, and
include vocabulary that the students may feel comfortable with, so they can understand
and involve with the plot. Based on the Input Hypothesis by Krashen (1985), individuals
acquire knowledge by receiving understandable input, one that goes slightly above the
learners' current knowledge. Nonetheless, Neuman & Koskinen (1992) found that
despite the additional contextual support given by audio-visuals, students with limited

linguistic abilities learn less from captions than viewers with a higher level of proficiency.
lll. LINGUISTIC ITEMS
3.1 Idioms

Richards & Schmidt (2002) define the term idiom as “an expression which
functions as a single unit and whose meaning cannot be worked out from its separate

parts” (Richards & Schmidt, 2002: 246). Kovacs (2016) affirms there are three types of
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idioms depending on the way they are understood, learned, and translated; pure idioms,
semi-idioms, and literal idioms can be summarized as followed. Firstly, Kovacs (2016)
states that the non-literal expressions are called pure idioms and considered to be
opaque due to they have the most figurative meaning above all of them. The
relationship between the components and the actual meaning do not match; moreover,
they are invariable or have little variation (e.g., knock’em dead has nothing to do with
beating someone, but to impress someone) (Kovacs, 2016). Semi-idioms, on the other
hand, are not label as opaque due to although half of their meaning is figurative, the
other half is literal (e.g., on a first name basis, which means calling someone by their
first name) (Kovacs, 2016). Lastly, Cieslicka (2015) adds to Kovacs’ (2016) that literal
idioms are composed of only literal components. Moreover, Cieslicka (2015) recalls that
literal idioms can also be called transparent due there is no figurative meaning behind

these expressions (e.g., in any case).

Concerning idioms acquisition, Cieslicka (2015) states that when students learn
a second language, they turn to rely on their mother tongue and try to associate L2
words to their L1. Consequently, Cieslicka (2015) affirms that the more similar the idiom
is to the students L1, the easiest the students will acquire it into their mental lexicon;
idioms that are identical or similar in vocabulary and lexicon will be more accessible to
the students and understood without much difficulty. However, Cieslicka (2015)
continues, idioms that are entirely different from the students L1, semantically or
lexically speaking, or do not have an L1 equivalent will be the most difficult to
understand; moreover, the association process will not be of any help, and it will
become a problem to figure out the real meaning behind it. Further, Kovacs (2016) adds
that students will acquire idioms differently if they learn them in isolation or with
context support, especially if they learn idioms in context due to students will have more

information to understand the meaning behind the figurative expressions.
3.2 Slang Terms

Richards & Schmidt (2002) define slang as unstable terms composed of informal
words and expressions. Moreover, Richards & Schmidt (2002) remark that these words
are subjected to change due to these expressions are attached to time. Sornig (1981)

adds that slang terms are created by language borrowings, loans from dialects, and

10
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antiqued language. However, Sornig (1981) states that there is not a clear definition of
the term; "slang terms have one thing in common with poetic language as well as with
secret languages: it is extremely difficult if not altogether impossible to explain their real
and complete meaning to an outsider" (Sornig, 1981: 1). Thus, Sornig (1981) states the
impossibility of understanding slang terms if the person has not been introduced to it
first. Sornig (1981) also suggests that the impossibility to understand slang terms might

have been, at some point, with the purpose of 'camouflage.’

When it comes to slang acquisition, Heiman (1967) asserts that slang terms have
been seen as inappropriate and as interference for the students' formal speech. Dumas
& Lighter (1978) reinforce this idea when stating that students lack informal speech
because, apart from teachers blaming it to its complexity, it is often not studied in
classrooms. However, Heiman (1967) continues, slang terms are still part of the
language, and students need to study them in order to augment their linguistic
knowledge. Korolyova, Voyakina & Melekhova (2016), on the other hand, explain that
there is no need to cover all slang terms in English classes due to the students might not
encounter these words in real life. Nonetheless, Korolyova et al. (2016) propose that
exposure to authentic English listening, such as films, television series, or songs could

help the students to acquire the target words.
IV. THE PRESENT STUDY
4.1 Research question

This present study will examine how interlingual and intralingual subtitles
influence language learning on Spanish native speakers. The project will examine the
acquisition of idioms and slang terms by these two conditions through authentic English

audio-visual material.
Therefore, the present study seeks to address the following research question:

Which of the two conditions, taking into account the participants’ level of English, will

result in better acquisition of slang terms and idioms?
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4.2 Participants

The participants' profile for this experiment required an average level of English
proficiency (Level B1). The total number of participants (N=10) were university students
between 20 and 22 years old and, to make it equitable, the experiment was composed
of 50% males and 50% females. Moreover, the ten participants were Catalan-Spanish
native speakers and had never lived in a foreign country where the dominant language
was none other than Spanish. Moreover, only 30% had taken extracurricular English
classes in the past. As far as to what extent the participants were in contact with subtitles
and captions, the majority, 80%, affirm watching all audio-visual content, television
series and films, dubbed. Only 20% of the participants affirm watching television series

and films with subtitle, and none of them utilize captions as language transfer.
4.3 Instruments

The present study is fundamentally concerned in the use of subtitles and
captions as tools for enhancing language learning by watching a subtitled television
programme. In order to do so, we created a test in which ten expressions from the
television show appeared along with five distractors (See Appendix 1). Each expression
was short and concise, and a considerable amount of space also accompanied it so the
participants could translate it into their L1 in an expand of ten minutes. Moreover, this
test was used as a pre-test as well as a post-test to see the participants improvement,
and in both cases the participants had the same time to respond. Additionally, the
participants were presented with two questionnaires that contained closed-ended
guestions as well as open-ended questions. The participants were asked about their
level of proficiency along with their learning experiences, and thoughts on captions and
subtitles; moreover, it also included questions related to their television habits
concerning subtitled and captioned television shows. (See Appendix 2 & 3 for the

questionnaires’ sample)

Furthermore, a set of authentic English audio-visual was selected to use in the
experiment. The ten video clips used in the experiment were short sequences taken
from the American television programme "Suits." Each video was approximately 5-10

minutes in length. The clips contained slang terms and idioms that appeared on the
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pre/post-test so the participants could notice them. Besides, the clips selected were
meaningful, that is, that the participants understood what was happening even if they
had not watched the entire episode. Moreover, we adopted the videos to the
participants' necessities by using a tool called PocketDivXEncoder; thus, we took the ten
videos with neither subtitles nor captions and created twenty copies, ten were with

subtitles, and the other ten were with captions.
4.4 Procedures

For the development of the experiment, the participants watched short
sequences taken from the American television programme "Suits." Moreover, it took
place during the last days of the Easter break and in order to ensure the target words
remained unknown, the participants did not know anything about the project or about
what they were going to be tested. Furthermore, to prepare the set, we presented our
participant with two pieces of paper in which the words' captions' and 'subtitles' were
hidden. With this, we made sure it was entirely random to choose with which of the two
options the participants were going to be tested. Moreover, to make it equitable, only
five of the papers contained each word, so five participants ended up choosing subtitles,
and the other half chose captions. The experiment was organized following four phases;
besides, the procedures, as well as the materials used in this present study, were the
same for both groups examined. Thus, the phases were repeated two times, one time
for the five participants who dealt with subtitles (G1), and another time for the other
group dealing with captions (G2). Like this, there was no place for neither confusion nor

mistakes.

Furthermore, to make sure the experiment was as reliable as possible, we
managed to test it, that is, we created a pilot design. This previous test allowed us to
rehearse and gather information before the day of the study. Moreover, apart from
letting us know the misunderstanding of the procedures, we encounter that timing
affected the instruments. Therefore, the timing was shortened to a maximum of ten
minutes as section 4.3 Instruments explains. The pilot was conducted with only one
participant, one who fitted the requirements for the experiment; the participant was

the same age (21) and had the same the level of proficiency (B1).
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Phase One: Pre-Test. All participants were given the same pre-test; it contained
fifteen words, in which ten slang terms and idioms of the television series 'Suits'
appeared along with five distractors. Moreover, we have to recall that the post-test
given to the participants at the end of the session was identical to the pre-test they sat
at the start of the session. Besides, before distributing the test, the participants were
presented with simple instructions, which included a clear description of what they were
about to do and the time they had to do it; a maximum span of ten minutes to complete
the task. The participants were asked to translate the target words into their L1 and
were encouraged to answer as many as possible, even if they were not entirely sure;
they were also encouraged to leave blanks if they did not know the answer. After giving
the instructions, the participants were presented with the pre-test. Moreover, to
maintain the target words unknown, G1 (the group with subtitles) and G2 (the group
with captions) were divided into either the experimental room or the waiting room, so
there was no chance of contact and, by this, we could create balanced results between

the two groups. (See Appendix 4)

Phase Two: Video clips. Immediately after handing in the pre-test, the
participants were reminded with the instructions, and after that, watched ten video clips
from 'Suits.' Captions or subtitles accompanied the video clips according to the group
the participants were assigned previously. Moreover, the ten clips lasted an amount of
fifteen minutes, and they were watched two times, one without subtitles/captions and
another with subtitles or captions. Showing the videos two times, allowed the
participants to feel more relaxed due to they knew there was a second chance and

allowed them to catch the target words at their own pace.

Phase Three: Post-Test. After the video clips were watched, the post-test was sat
immediately. This post-test, as we said before, was a repetition of phase one due it
contained the same expressions with the same distractors. Moreover, the participants
were handed the post-test with the same instructions along with the ten minutes timing

they were given in the pre-test. (See Appendix 5)

Phase Four: Questionnaires. After the post-test, the participants were handed
with two questionnaires and asked to complete them. The first one consisted of a

sociolinguistic questionnaire, whereas the second questionnaire asked the participants
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about their experience and their thoughts on captions or subtitles depending on the

group the participants were assigned previously.
V. FINDINGS

In order to answer the research question for this present study, the results of the
pre-test and post-test of each group were analysed to determine if the participants had
acquired knowledge from their previous tests. On top of that, we also compared the
post-test of both groups, the participants who worked with subtitles (G1) and the ones
who work with captions (G2), to analyse the use of subtitles and captions as tools for

language learning.

5.1 Comparison

G1 Subtitles

100%

0,
88% 84%

80%
60%
40% 36% 32%
o | N
0%

Idioms Slang Terms

M Pre-Test M Post-test

Figure 1: Pre-test and post-test results of G1

Figure 1 shows a general overview of the prior and post-knowledge the
participants who worked with subtitles (G1) had during the experiment. Concerning the
pre-test, only 36% of the idioms were answered correctly. Besides, slang terms had a

similar score with only 32% of the correct answers (see Appendix 6).

The post-test, on the other hand, shows that the number of correct answers
increased. When it comes to the score of idioms, the percentage of correct answers
raised to 88%. Slang terms also raised the number of correct answers to 84%. Therefore,

slang terms and idioms demonstrated an increase of 52% compared to their pre-test.
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G2 Captions
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50%
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Idioms Slang Terms
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Figure 2: Pre-test and post-test results of G2

Figure 2 shows the general overview of how the participants who worked with
captions (G2) did it in both, the pre-test and post-test. Concerning the pre-test, only 36%
of the idioms were answered correctly. Besides, slang terms had the least score, with

only 20% of the answers correct (see Appendix 7).

The post-test shows an increment on the correct answers. The participants’ post-
knowledge of idioms was 72%, which demonstrated an increase of 36% compared to
their pre-test. Moreover, the participants’ improvement on slang terms was least
noticeable due to the correct answers on the post-test was only of the 48%, which

demonstrated an increase of not more than 28% compared to their pre-test.

Subtitles vs. Captions

100% .
88% 84%

80% 72%
60% 48%
40%
20%
0% D E— ________B______

Idioms Slang Terms

B G1 Subtitles M G2 Captions

Figure 3: Post-test results of G1 & G2
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Figure 3 demonstrates that both groups acquired words from their L2 by
watching the short clips. However, when we compare the percentages of both post-
tests, G1 and G2, we can see that the group who worked with subtitles (G1) achieved a
higher level of acquisition. Participants who worked with subtitles acquired a 16% more
of idioms than the participants who worked with captions; moreover, G1 acquired a 36%
more of slang terms than G2. With this, we can say that participants with a level of
proficiency of a B1 not only work better with subtitles but acquire more knowledge by

using subtitles than captions (see Appendix 8).

Furthermore, semi-idioms were produced better, in both groups, than pure
idioms. In the pre-test, most of the semi-idioms were misunderstood since they had a
literal part; for this reason, the participants interpreted them as literal idioms. However,
after watching the clips and doing the post-test, in most of the cases, those incorrect
semi-idioms were corrected thanks to the support of subtitles and captions. When it
comes to slang terms, many participants misunderstood them and responded with its
literal translation. However, after watching the clips, the group who worked with

subtitles got almost all of them right.
VI. DISCUSSION

The research question delved into which type of subtitles would be the best for
second language acquisition. The results of the experiment show that both subtitles and
captions improved the participants' idioms and slang terms acquisition from the pre-
test. With this, the study demonstrates that exposure to authentic listening facilitates
to achieve awareness of the second language. However, the results also show that G1,
the group who watched the short videos with subtitles, outperformed the other group
as they achieved 16% more of idioms and 36% more of slang terms than G2, the group

who worked with captions.

Chapman (2015) assures that the support of subtitles offers not only reassurance
but also the explanation of challenging aspects of language. For instance, in the case of
our experiment, idioms, slang terms, complex sentences, and law vocabulary. Moreover,
following Koolstra, Peeters, & Spinhof's (2002) research, the comprehension relies a

hundred percent on subtitles when the spoken foreign language is unknown to the
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viewers or barely knew. So, following Koolstra, et al. (2002) and Chapman's (2015), we
agree that those who viewed the videos with subtitles understood better the meaning
behind the target terms and performed better at word identification with a higher score
than G2. On the one hand, G2's target words were still on English, and the participants
had to make an effort to translate it into their L1, an extra struggle when it comes to
understanding idioms and slang terms. G1, on the other hand, benefited from subtitles
due to the fact that they gave the participants the meaning of the target words in their
L1. Thus, the participants who worked with subtitles identified words and their meaning
easier than G2. Besides, Danan (2004) states that the key to language learning is to be
familiar with the source in question. On the one hand, most of the participants were
familiar with subtitles rather than captions and, therefore, those who performed with
subtitles made their affective filter go down as they felt confident when they were doing
the task. On the other hand, Danan (2004) affirms that the lack of familiarity, such as in

the case of G2, lead to poor language acquisition and even distraction.

Furthermore, the present study had many similarities with Markham & Peter's
study in 2003, an experiment explained in Matielo's work (2015). The experiment
investigated the effect of using Spanish subtitles and English captions on university
students with a medium level of English. The experiment aimed to examine the students'
comprehension and determine with which of the two subtitles (interlingual or
intralingual) the participants would perform better. The results proved that subtitles
were more beneficial than captions. It revealed that because of the level of the
participants, subtitles were required; moreover, it showed that students who worked
with subtitles had a greater comprehension and word recognition performance than the
other group. On account of the results of our experiment, we can agree with Markham
& Peter (2003) due to the results in our experiment match with theirs. G1, group with
subtitles, outperformed G2, group with captions, and almost got all the answers right
recognizing and understanding more than the 80% of the target words. Further, as
Markham & Peter (2003) state, we believe that our participants of G2 will be ready to

use captions when their language skills improve.

Koskinen, Wilson, Gambrell, & Neuman (1993) state that is reading captions

what provides the participants with the opportunity of engaging with the plot, and also
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what reinforces their reading performance. However, taking into account the
participants' level of proficiency, this performance was not acquired. Thus, the
comprehension of the slang terms and the idioms were below-average. Moreover,
Neuman & Koskinen (1992) prove that captions provide an embellished context due to
the visuals and the soundtrack correlate with the words that appear onscreen helping
learners visualize what they hear. Moreover, Neuman & Koskinen (1992) agree with
Krashen's Input Hypothesis (1985), as Krashen states that we can understand 'un-
acquired grammar' with the help of context. However, our experiment shows otherwise
because this performance was not completed in our experiment due to, although having
context and meaningful clips, the language was beyond their current level and limited

the participants of a broader acquisition.

Therefore, our experiment agrees with Danan's (2004) as it says that language
learning might only happen if the input is slightly beyond the participants' linguistic
abilities. Thus, for this experiment, the participants were presented with slang terms
and idioms that surpassed their linguistic abilities, as well as, presented with unfamiliar
vocabulary as the clips were taken from a legal drama television show. Danan (2004)
stresses that materials need to be adapted and include vocabulary that the students
may feel comfortable with. However, Danan (2004) agrees with Neuman & Koskinen
(1992) on captions being a useful method when it comes to learning; Danan (2004)
argues that captions may be easier to apply to students with a higher level of proficiency
than the ones with an average level, such in the case of our experiment. Nonetheless,
our experiment seems to agree with some aspects of Neuman & Koskinen's (1992)
research; Neuman & Koskinen (1992) claim that because of their rate of 120 words per
minute, captions can be an obstacle rather than a benefit. Thus, this means that if the
learner is not a rapid reader, as it happens with the participants of our experiment, it
would be practically impossible to read all the captions and understand what is
happening at every moment. Hence, Danan (2004) re-affirms this by saying that
"massive exposure to authentic audio-visual material which has not been careful enough
selected or made accessible to non-native viewers can be a very inefficient pedagogical

approach" (Danan, 2004: 71).
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Furthermore, when we revised the answers of G2, the ones who used captions,
we could see how most of the answers were incorrect and performed inadequately.
Krashen's (1985) Monitor Hypothesis states that our ability to produce sentences or
understand a second language comes from our competence. Therefore, the participants'
average level could be accused of the participants' unsuccessful performance.
Moreover, we agree with Koolstra et al. (2002) and Danan's (2004) research as they both
state that, in those cases, students with a lower level of English proficiency are
recommended to use subtitles rather than captions. As Danan (2004) assures,
participants with a lower level of proficiency may need input from their L1 to feel secure
due to the participants' comprehension relies a hundred percent on subtitles when the

spoken language is unknown to the viewers; proved in the results of G1.

Additionally, since our experiment was primarily focused on the acquisition of
idioms and slang terms, we have to talk about the acquisition of informal speech.
Participants who worked with subtitles had it easy because the meaning behind the
target term was handed to them in their L1, whereas the participants who worked with
captions had to figure it out through the context of the video. Thus, participants who
used captions only acquired 48% of the slang terms right, whereas participants with
subtitles outperformed the other group with 36% more of correct answers.
Furthermore, although the idioms acquisitions vary slightly, we still could see a
difference of 16% between the two groups. Moreover, Dumas & Lighter (1978)
reinforce this idea when stating that students lack second language informal speech due
to it is often not studied in classrooms. Thus, idioms, as well as slang terms, were more

accessible to the participants who used subtitles than captions.

All in all, we can say that subtitles outperformed captions in all aspects.
Moreover, the present study showed that participants were not prepared to use
captions as the materials were beyond their language skills. However, the results
indicate that both types of subtitles, interlingual and intralingual, helped when acquiring
idioms and slang terms of the participants’ L2. Nonetheless, this present study supports
the research of Koolstra et al. (2002) and Danan (2004), along with other researchers,
as they present subtitles as the most qualified to learn a second language when the

participants' level of proficiency is below average.
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VIl. CONCLUSION

The main aim of this present study was to investigate the effect of captioning
and subtitling, especially on the acquisition of English idioms and slang terms, in Spanish
native speakers. To this end, the participants watched several videos with either
subtitles or captions and did a pre-test and post-test to see their improvement. At first
sight, the investigation created high expectations for the use of subtitles. To start with,
Almeida & Costa (2014) affirmed that the combination of visual image, the spoken
foreign language, and the words presented in the spectators' mother tongue provided
not only a rich context but also the guidance so the participants could recognize the
English target words and learn expressions from their second language. Moreover, the
participants, having limited knowledge in the English language, seemed to follow the
research of Koolstra, Peeters, & Spinhof (2002) as it stated that subtitles were the only
source for comprehension when the spectators were unfamiliar with the language or

had an average level of English proficiency.

In the first place, the research question delved into which condition, subtitling or
captioning, would be the best for second language acquisition. The results reinforced
the previous research as subtitling occurred to be a better tool than captioning.
Moreover, subtitled videos gave extra support to the participants; they provided
translation to complex words and sentences. Thus, subtitles helped when it came to
idioms, and slang terms due to it allowed the participants to understand the meaning
behind them and, at the same time, acquire new vocabulary. Based on Saville-Troike
(2006) the extra support along with the participants’ ability to understand may be the
response to why G1, group with subtitles, was more successful than G2, the group with
captions, due to they were less anxious according to how prosperous they felt. Thus, the
results showed that even though both subtitles, interlingual and intralingual, presented
an improvement in the participants post-test when we compare it to their prior
knowledge, the participants who worked with subtitles outworked participants who

dealt with captions.

The use of captions, on the other hand, shows that language skills are an
essential element to take into account when searching for the best outcome for second

language acquisition. Thus, the present study meets the initial expectations as captions
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did not generate the best outcome possible. The lack of familiarity, as Danan (2004)
states, lead to lower language acquisition in both, idioms and slang terms, and even
generated the participants' affective filter to go up. Captions complicated the
participants' reading by being at a rate of a hundred and twenty words per minute,
which ultimately led to problematize their comprehension skills. Moreover, this study
agrees with Danan (2004), along with other researchers, due to despite the contextual
support given by the video, participants who worked with captions, even though having
the same limited linguistic abilities as the participants who worked with subtitles,
acquired less than the other group due to it surpassed their abilities. Hence, this present
study supports previous research on the use of subtitling as a tool for language learning

when participants are not comfortable with their second language skills.
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IX. APPENDICES
9.1 Appendix 1: Pre/Post-test sample

Thank you for your collaboration Name

Instructions: Determine the meaning of the following expressions and translate them
into your mother tongue. Please, leave them blank if you do not know the meaning or
translation. You will have 15 minutes to complete the task.

1. Knock’em dead

2. To get your act together

3. A hotshot

4. We are having lunch in the garden

5. Arookie

6. To get off the wrong foot

7. |have a meeting at 12 o’clock

8. You are fired

9. Afoodie

10. A show-off

11. To be out of line

12. Looking at the stars

13. Train wreck

14. | will call you when | get home
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15. On a first name basis

9.2 Appendix 2: Sociolinguistic Questionnaire

Cuestionario Sociolingiiistico

Por favor, indica si estds de acuerdo o en desacuerdo con las proximas preguntas
respecto a los subtitulos usados en la practica. Marca con una “X” la casilla escogida.

Las respuestas al siguiente cuestionario serdn parte de “Foreign Language Learning: The
Role of Interlingual and Intralingual Subtitles.” Por lo tanto, las respuestas serdn
utilizadas exclusivamente para propésitos del estudio.

Nombre: Apellidos:
Edad:

1. Ocupacioén:

Estudiante En paro
Trabajo de media jornada Otro
Trabajo de jornada competa Por favor, especifica

2. ¢Has vivido en algun pais donde el espafiol no fuese la lengua dominante?

Si
No

En caso afirmativo, é por cuanto tiempo y dénde?

3. ¢Hasido a clases extracurriculares de inglés?

Si
No

En caso afirmativo, épor cuanto tiempo?

4. Evalida tu nivel de inglés de 0 a 10:
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Nivel bajo Nivel alto
0 5 10
Entender
Hablar
Leer
Escribir

5. ¢éCon qué frecuencia ves programas de television?

Muy a menudo No mucho
Bastante a menudo Nada
A veces

6. ¢Ves la television doblada o en version original?

Doblada
Version original

Depende del programa de televisidon porque ...

En caso de version original, ¢ usas subtitulos?
Si
No
7. Por favor, indica cual de los subtitulos usas con mas frecuencia.

Subtitulos en espafiol
Subtitulos en inglés

Depende del programa de television porque...

8. ¢Con qué facilidad lees los subtitulos?

Muy facil A veces me pierdo
Facil Dificil
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é¢Cuanto entiendes con los subtitulos?

Todo Bastante poco
Casi todo Nada
La mitad

9.3 Appendix 3: ‘Suits’ Questionnaire

Cuestionario sobre la serie ‘Suits’

Por favor, indica si estds de acuerdo o en desacuerdo con las proximas preguntas

respecto a los subtitulos usados en la practica. Marca con una “X” la casilla escogida.

Las respuestas al siguiente cuestionario serdn parte de “Foreign Language Learning: The
Role of Interlingual and Intralingual Subtitles.” Por lo tanto, las respuestas seran
utilizadas exclusivamente para propdsitos del estudio.

1.

éConocias Suits antes de ver los clips?

Si
No
éHabias visto Suits antes?

Si
No
¢Es Suits tu tipo de serie?

Si

No

En caso de afirmacidn, ite gustaria empezar a verla?
Si

No

En caso de afirmacién, édoblada o en versidn original?
Doblada
Version Original

En caso de version original, écon o sin subtitulos?
Con subtitulos

Con subtitulos en inglés

Sin subtitulos

éHa sido facil seguir los subtitulos?

Si
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No

éCuanto de lo que has entendido ha sido por los subtitulos?

Todo Casi nada
La mayoria Nada

Ni mucho ni poco

éLos subtitulos te han ayudado?

Si

No

En caso de afirmacién, ¢ Cuan efectivos han sido?

En caso de negacion, ¢por qué?

¢Qué cambio cuando viste el video por segunda vez?

éSabias con certeza los modismos y jergas que se preguntaron en la prueba previa al
experimento?

&Y en la prueba posterior? ¢ Aprendiste o entendiste algunos de los modismos o jergas
que antes no sabias?

29



Foreign Language Learning: The Role of Subtitles & Captions

9.4 Appendix 4: Pre-test of G1 & G2

n

Gl et

Thank you for your collaboration Name

JL-»UAL’

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1.

10,

11.

12,

13

14,

15.

Knock’em dead

To get your act together W
A hotshot Aabile

We are having lunch in the garden 0427?»6'3 A Lo g C—,QM

A rookie

To get off the wrong foot WE‘)M o L f:zms .‘éé(?u'e/\&{@

I have a meeting at 12 o’clock ‘waa e b o Aes deoce,

You are fired

A foodie (J/L Comedon

. A show-off J!»M

To be out of line

Looking at the stars v aencd © ot Lo ()/J;rdsz

Train wreck
I will call you when | get home Te ,(Zngwmf &WJ\J /é@#{u-gr o G
On a first name basis

(//ﬂﬁmﬁ f_)z/ﬁ-jo /éf& < ﬁ/i;_(/{\r/
¢ Ay 1
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Thank you for your collaboration Name /4 Z iy

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1.

10.

11,

12,

13.

14.

15.

Knock'em dead

Toget your act together (Vo2 72 260 e 6 ANFTICES

A hotshot

— — Y
We are having lunch in the garden (/Ar7058 A comt Do JARDIS

Arookie EL AJouvATo

To get off the wrong foot ( EarJ7Ars & Cad <L Pos L2 anEde

I have a meeting at 12 o'clock  Txuiss JfA 20 Mo ALAas A2

Youarefired (CSTas Desiemide

Afoodie At adminint, espp e

A show-off

To be out of line

Looking at the stars / 7/2AMDC A (AS CSTPELLAS

Trainwreck UM A POSCA Uk &5 000 DESASTRE © OSSOMGAM2 aney

I will call you when | get home 7 & HaMARe (oavdo LISGOE A CASA

On a first name basis

Jiloors f//_ﬁ fém S Aisheh Js
/5 2 Ve
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G | f?{’— ;47{’

Thank you for your collahoration Name r:Zé f Z

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1. Knock’em dead

2. To get your act together

3. Ahotshot (/M ,Lyw p/z:f;;e{;-’ (Lu"hn’\

4, Weare having lunch inthe garden  £42M725 cx Crmel Een (ﬂjyvfa’iﬂ

5. Arookie J;v Lone et

6. To get off the wrong foot é%icy%;,l Con awt /./;155

7. 1 have ameeting at 12 o’clock 7&75 ez it lea A2

8. Youarefired £, 25 ;&;/J'g.;MG

9. Afoodie (,/;/z‘x /’]&;q,%'» 7/-C e dfﬁ/‘: A e

10. A show-off

11. To be out of line

12. Looking atthe stars  ritacds oo low  Enpelias

13. Train wreck

14. | will call you when | get home Je i gt %4'/5“'“7 [=grats

15. On a first name basis

///(’C(ﬁ.d %&ﬁ@ ﬂgy//'lL/ZV?
s U ?/
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Thank you for your collaboration Name, N eus

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1.

10.

11.

12,

13.

14,

15.

Knock'em dead Dzvylr' A ;dgulci’m beekieto

To get your act together

Ahotshot  |éned soele o le Vr.‘me:'a

) S \ s
We are having lunch in the garden Y G00s & tenes e canide en = JeAen

A rookie

To get off the wrong foot Emve zar el

| have a meeting at 12 o’clock Leﬂg') e Fednen = las 12

Youarefired Esims des k;@k(cb

Afoodie CN baEn eacmedor

A show-off

To be out of line

Looking at the stars Miziado « las estrellas

Train wreck Ja ben descemiado ( (Ajffmw

1 will call you when | get home  [€ llc«“*o'u’ey conndo \\egoe o CARSA

= . Lire <
On a first name basis Cnuase e mee 0y NombTes

JusmS {@{Eﬁ‘? A ‘__”'/7‘L§) “
5 " U
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Thank you for your collaboration Name__[. &1/ ¢

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1.

10.

11.

12.

13.

14,

15.

Knock’em dead

To get your act together

A hotshot

We are having lunch in the garden L&)#quj < /[(’, o (a Cepnicde e ejjﬂ,aﬂu’l

A rookie

To get off the wrong foot E:‘w};fZ&/ con P /Jtc’

| have a meeting at 12 o’clock 7€f7f0 i reden o las (2 ey /Jun'[‘o .

You are fired ES»f‘Zlg A'C/;/_)ecl o

A foodie //'/ju[c;a & ten /ff‘)'dlz‘ o §asheaomia .

Ashow-off / enoreido L Jna f@(&:»’)?ﬂi Fque le 5543/?’- ensedac /s

To be out of line

Lookingatthestars .+, ../o o (o es /,f,//c{s .

Train wreck

I will call you when I gethome 20 o ot //pydg eSSt e flamere

On afirstname basis | [ sy /,;_:_w fi nombee

Mon3 g doms ke
2 2/ Yy
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Thank you for your collaboration Name C@/‘ﬁm .

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1.

10.

11.

12.

13,

14,

15.

Knock’em dead

To get your act together

A hotshot ' -l(\/\-a/‘

We are having lunch in the garden

U@,u_m P SSae, Qe .,‘-Q W\A

A rookie

To get off the wrong foot

I have a meeting at 12 o'clock

You are fired

A foodie

A show-off

To be out of line )

Morone d_LQ,Q.S'LO«u}Jp_ fﬁn«w&wf‘t

Looking at the stars

Maoedor  lon ol

Train wreck

I will call you when | get home \
/k'Q» Q_C'.W*\a. Cragado S-QLQ)-“L w. Cada

On a first name basis

e A “r
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GL e

Thank you for your collaboration Name_ < .!l ZL

Instructions: Determine the meaning of the following expressions and translate them inte your
mother tongue. Please, leave them blank if you do not know the meaning or transiation. You
will have 15 minutes to complete the task.

1. Knock'em dead

V)
2. To get your act together

3. Ahotshot

g o N 2L

4, We are having lunch in the garden
Ut 0 oyt o) puaue.

6. To get off the wrong foot
tngragl 00 0d go

7. lhave a meeting at 12 o’clack

fo yia #nd o o Aok

8 v fired "
ou are T E{g‘hp [i%ppm

9. Afoodie

10. A show-off

11. To be out of line

afifu mpﬂ«%% Que [t d b iy

12. Looking at the stars K
I R s e

13. Train wreck

14. 1 will call you when [ get home

15. On a first name basis

el Jﬁ?u@iﬁ Abecles
7w o e
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qr. p- fert

8
Thank you for your ¢ollaboration Name, CA,Q?EMCL

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1.

10.

11

12.

13.

14.

15.

Knock’em dead %d(};g;«,u cocdava~ S;r\ﬂg!r_ wJp.LQtL\

. To get your act together

Ahotshot (v (,L%\Z,LHO

We are having lunch in the garden Jain e Comer e~ d.dfulﬁ“("

Arookie U )Lui)(u:t,&ft

To get off the wrong foot @"‘/“f"’j“"’ e

| have a meeting at 12 o’clock ‘L@v\,s,o UV S e Lan te

You are fired

Afoodie comieda

A show-off WnOL ?QTW’M;. cpre ?@w de Lo goe Tewe

To be out of line M d Q_L.,crm,

Looking atthestars piicmde Lag 503‘-1, (L ery

Train wreck WYL %mv\

| will call you when | get home 'Lo, ,QL&W“L@. Cugmds Lﬂﬂ—ﬁ-’& o S ol

On a first name basis ‘Q;-p,'mm rendbre e auﬁﬁmucm— .

> tjéz Wi Q}j,if
n e v
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G ~fert

Thank you for your collaboration Name, JQ’L‘/f

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1. Knock’'em dead

2. To get your act together é{}]
Frres (A Acks iju'—'n[;j

3. Ahotshot

Mgofbg L Feeei G

4. Weare havinglunchin the garden sy o0 coveesr o “"QJ"“M"“

5. Arookie  ur easseils

6. To get off the wrong foot &70?4;5152’ . o (37“‘, .

7. |have a meeting at 12 o’clock &4/,19 ir oot cdan A2

8. Youare fired ﬁ_}ézﬁ &M“LL‘: e (o,

9. Afoodie

10. A show-off

11. Tobe outof line  S.dzq ff(,c‘/zé le ELngen

12. Looking atthe stars  iminaesd o Lo cofcllos

13. Train wreck

14. | will call you when | get home = &éesrrure” Ecazects ,Zécfa_u. aCma

15. On a first name basis @//;nm’w»\ Pt e S M exe7

/{/fﬂ?; JZ:Z Febte /,/;/;‘:,{ et
/}/ rf R

o
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Thank you for your collaboration Name, —T——IUA ¥, 1

Instructions: Determine the meaning of the following expressions and translate them into your
mather tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1.

10.

11.

12.

13.

14.

15.

Knock’em dead

To get your act together

A hotshot

We are having lunch in the garden

UM\ A Conegl 2 =\ Som i

A rookie

To get off the wrong foot

Cuapzzae Ganl

| have a meeting at 12 o’clock

TEseD wa gevmies A\ Do

You are fired

sty AQUEsY

A foodi
oode \Jl- Cetaioa & GQusta,

A show-off j:M i LJE‘JA(*G

To be out of line

cotad. foean Y= loare

Looki t the st
ooking at the stars (L&((\#J'\)O \A;\ .ﬁf;knp_\\;s_i

Train wreck

1 will call you when | get home e L\AU.AMG QoD \\(—‘b_u b CASA
= . .

On a first name basis

des) Doy fns by
i s s
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9.5 Appendix 5: Post-test of G1 & G2

G | F/?Oj‘f 2t

Thank you for your collaboration Name Jgfwa‘-“

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1.

2.

10.

1

iy

13.

14.

15.

Knock’em dead '}M/,,eg,(‘wwm

Togetyouracttogether .7, JLZL&/ Jréo b‘;{;%[/\- #M ke

Ahotshot  Lish élo

We are having lunch in the garden “J1cn 69 (faes o comen g cﬂjc.,zL/:-.,

Arookie S el

To get off the wrong foot &7/,},_?;1» Coon 2K ,;:‘.d ca,aldif/d-’“’

. o .-
| have a meeting at 12 o’clock IZVTO e P e Lon A2 .

You are fired

Afoodie A ;-‘,L}ur%}.x c}uc Le [}c«ait:—\ M conpeta

/ P
Ashow-off (/N em}»peocio,

.Tobeoutofline Z fan f,_,,eﬂ,ﬁ-.dfe L,Ty/\

12,

Locking atthe stars  pitcwm el &~ Lan V/J‘L)u/éé&’/)

Train wreck

Iwill call you when I gethome T lamvire Cucincto ,(’,ée)wzﬁf o Ceson

On a first name basis

/4’/40”’1{ J\/}y 0 ;f"évt. J et ré: Sz

G

(f/j’— ’{/}~ { ]
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1 por |

ALBerd

Thank you for your collaboration Name

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1. Knock'em dead TNPRESPAIL K AlLELE™

2. To get your act together QE’D@&R*""TZHM—E Porart LA JBA oY cuvrnd

3. Ahotshot O TRGORA

4. We are having lunch in the garden J A0S A Cortel- O €L JARD IV

5. Arookie UM ?,’),,,\JCIDU*"JI’E"

6. Togetoff the wrong foot EMPE2ANL (oo MAL =

— A Roresond . 12
7. Ihaveameetingat 12 o’clock | &24e QA A LAS

8. Youarefired E577s DIZIeDIdO

. Afoodie SV BALTA

10. A show-off T AN TARLC

11. Tobe outofline ESTAR- TSR DE LCGAE

12. Looking at the stars [ WW-AnDo A LAS EsTR-ELLAS

13, Trainwreck O DESASTRES H3 RETEowA

14. I will call you when I gethome 1€ ClAMARE coando UEqG-T A CASA

15. Onafirstname hasis | wodead A Alguand.

A )/_@0 _@; M’
5/ i 7 (o
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Q| iaﬁﬂ'/"f

Thank you for your collaboration Name /@ 7

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1.

10.

11.

12,

13.

14,

15.

Knock’em dead 52'07/7, i

To get your act together

A hotshot /M Lilo

We are having lunch in the garden ,ém,,’ T 4;.6\//@:}:'

A rookie el g o Lon p/a:y‘;\

To get off the wrong foot é»”/l“jc**‘— Com Al /JLC

| have a meeting at 12 o’clock /&ij?’ e rConen o L A2

Youarefired ofrs J)ﬁy»gz/&b(o

Afoodie &:‘%fm e ,(éjoy/é« e, crvcta

A show-off

Tobeoutofline & 7z /c<€/t¢"\ = &7%«/\

Looking at the stars UGt = Aor ey felles

Train wreck

| will call you when | get home larnnes Cepennilo ﬁ}?ovt < CeFaen

On a first name basis

o) Aot Aok

o

= 2/ Y a

] /)
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Gy A

Thank you for your collaberation Name N eJs

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation, You
will have 15 minutes to complete the task.

1.

10.

11.

12.

13,

14,

15.

Knock'em dead ., e LL;‘M‘,'- _ Dl,ej}.( con e boce b e
/ .

\

To get your act together P\ec,um \7()41 erpnes

A hotshot “WQ%@M& e persena RN

We are having lunch in the garden Jciovos & lene oy Coonicler en <\ KJ@—CE\}[

Arooke (Jn Fr[r*ci..\g(av\Te

To get off the wrong foot  £m FeP—mf‘ Ly

| have a meeting at 12 o’clock 'Tfngo N (EJNon S les 2

Youarefired Eskis des r&\lo\c

Afoodie Un boen comedor

Ashow-off i oo

Tobeoutofline ESfrc fuers de conte o

Looking at the stars  Mi@ndo A les eshellas

Trainwreck 1ren descacilado,

e re,%!.rleu\c&oge NS AV
PRGN, O d;,#—&(«&i&fi‘
T

I will call you when I get home Te (e coando Hc‘gae o Cosa

On afirst name basis  ‘Wore m o Al%)\'ém por s 0omNT po :«Pel\{glo .

v/ s e
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Thank you for your collabaration Name, Aﬁ‘ﬂa

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1.

10.

11.

12

13

14,

15.

Knock’em dead (e/&f/&s Con /c, Loce. .4.5{6‘/“/;

To get your act together Tgww{f e S ¢iendes cle -/m 7 G{Cf .

A hotshot Lisle

We are having lunch in the garden (/é, anos G ComEr €n el J;«xi’(’-ﬂ

Arookie £/ pevp

To get off the wrong foot EM];@Z(T/ wn el /9“2 4‘2?/"“’-"[3 1 @ulll";‘;{
ein

I have a meeting at 12 o’clock /é.fj;o o (o s {2 en ""J o

Youarefired Csfrs d};,/;&c(ﬁ:fo ‘

Afoodie u/f?ag /;@50/14 4'71,»6 /e 7d5}7~ (e comicla

Ashow-off ¢/ f;qﬁ/frélc.

To be out of line 5351)_6’/ {uc‘.‘:’x Ag [{%C“A‘

Looking at the stars /7 /iznedo  fas 1‘2][’9 /(‘f« S

Train wreck (Jn Azgc‘;'//f

« mae
I will call you when | get home g/ sado [/pj‘df o GRS G 716 Hawarc

Onafirst name basis 7 feess & "‘jfu‘@‘

Vil /jf fem$  dilscls
S/ S s/y
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Thank you for your collaboration Namew

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1.

2.

10.

11.

12.

13.

14.

15.

Knock’em dead \ R
w de Qo Quea gy Q ey

To get your act together

A hotshot

We are having lunch in the garden

Jous o comen m&%mzm

A rookie

To get off the wrong foot . , . )
wa‘?mo@k Cen Sl ’(\)u& ,\.\»}JW&S

| have a meeting at 12 o’clock .
"T\—_Q/V\Q{o’ NG, TS P o) laca .

You are fired

A foodie i

[4 i Ay
A show-off
To be out of line

Ctan Lona die Qy.avcm

Looking at the stars

M\Q_mc;«‘f QLOA aq’bv.ﬂlo.as

Train wreck .

1 will call you when | get home

A2 Wawew Cuando LDQG‘MQ—Q- cola.,

On a first name basis

MQ}MOL [o aﬂ(;}ww -\“)5\ Yan PALN’L \LOWL[jL‘L

s gl s Ao bl
e 2 is
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Thank you for your collaboration Name, Eﬁﬂ

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1. Knock’em dead

2. To get your act together )
avo fa e oo e

AN

4. We are having lunch in the garden 4
folWW/Df en -(’p iy /‘KWIMZ

3. Ahotshat

5. Arookie

,P(‘.-nll/‘{ff o LC,

6. To get off the wrong foot

Pf‘ﬁ{’fﬂt (ol 14

7. |have a meeting at 12 o'clock
frgo oL RIAK @ 10 b cbu,

8. Youareflred [{g M?flw

9. Afoodie

gfwl% QM (mida

10. A show-off

11. To be out of line

s de sy,
12, LOOkingatﬂ;j/t;}{)s(ﬁ m {A(ﬁﬂ(m

13. Train wreck

14, 1 will call you when | get home

D wwre, Cipmol ﬁ%g}@, oL (ol

15. On a first name basis

Mitis g frons it

Vi S
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(.] 7- fi\"”z w2 |

~
Thank you for your collaboration Name &i@ {fww

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1, Knock'em dead 96%0/403 0. [ ﬁw*z‘

2. To getyour act together

3. Ahotshot

4. We are having lunch in the garden \jﬂMO) o e € el \-\jrm:if:-m :

5. Arookie

6. To get off the wrong foot @vv\‘%m\. CoMn e YC@_

7. |have a meeting at 12 o’clock -\re)-u?o e (TeLiuon & lens 12

8. You are fired

9, Afoodie Qﬁoﬁﬂ&w QTA-L le ls;uval?- pre Corpeen lsweval

10. A show-off UL~ Y@W .;TU{ \Q,Wﬁwﬁ A Lo Diut sl

11. To be out of line %w\c« Ae Qw-ﬁu\,

12. Looking at the stars onsmdoe Lo ot ey

13. Train wreck

0 o . ) -
14, 1 will call you when | get home To Lowmene Coxendas ML?,@L._L\CQ—M

15. On a first name basis ﬂfLW \aor b ?dm&L nendste

plars by s Aohelr!
s A e
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Thank you for your collabaration Name /Z“"é’“

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1.

10.

11.

12.

13.

14.

15.

Knock’em dead -

Froprestran

To get your act together

A hotshot

We are having lunch in the garden czrses o Camen e e,(da;‘,[..;

A rookie el e

Togetoff the wrongfoot  camppegeon @na b jztc. ‘;‘5'7»@'42:{9

I have a meeting at 12 o’clock ’é‘f‘) clpen i oo Loy T2

You are fired 5’%/%—," Cer Hlone,

Afoodie 4&7&:’« et Ae fwé Cren  becia

A show-off ’V(j“u'e" ‘)Ve A ﬂ“é‘ 0"—%;{/‘&4 den Selrataie

Tobeoutofline Asé. Feazin L Jore

Looking atthe stars  padigele ey é.a}éé&‘a

Train wreck

I will call you when | gethome  £e Clievite Etrrrto ,Zﬁgm < TR fm

On a first name basis

/ rf /o P
%ff’_’:”;_f /,//;L:fi? Aok fon)
3/~ -

/| vE S

48



q Z— Fﬁ)ﬂ J\L/ 'L

2

N

Foreign Language Learning: The Role of Subtitles & Captions

Thank you for your collaboration Name 1” LS

Instructions: Determine the meaning of the following expressions and translate them into your
mother tongue. Please, leave them blank if you do not know the meaning or translation. You
will have 15 minutes to complete the task.

1.

10.

11.

12.

13.

14.

15.

Knock’em dead

To get your act together

A hotshot Ul—‘ 5}&\,&{0-%0‘96

We are having lunch in the garden

Upesofl & Guuot @y eh A5

Arookle - A oo ve \n Aleaon

To get off the wrong foot

E pazat Coo wal Ve,

| have a meeting at 12 o’clock

Aato ovk Tedoon pli Do,

You are fired

=k pan i oW

Afoodie (- coste & Cowma.
A show-off
To be out of line

Pﬁcénmé‘e == (& Resn

Looking at the stars b\,k $ QASDO ( pS QSJY"‘-GH&[

Train wreck

1 will call you when | get home

< '\\Awwm_ Cosa XD '\e@* A GASA

On afirst name basis ’TU‘{—CEAQ.

s dlephies it
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Foreign Language Learning: The Role of Subtitles & Captions

9.6 Appendix 6: Results of G1’s pre/post-test

G1, Subtitles

Pre-test Post-test
OUT OF 5 OUT OF 5
Idioms Slang Idioms Slang
Participant 1 2 2 5 5
Participant 2 1 1 3 3
Participant 3 2 1 5 4
Participant 4 2 2 4 4
Participant 5 2 2 5 5
9.7 Appendix 7: Results of G2’s pre/post-test
G2, Captions
Pre-test Post-test
OUT OF 5 OUT OF 5
Idioms Slang Idioms Slang
Participant 6 2 1 4 2
Participant 7 2 2 3 3
Participant 8 2 1 5 2
Participant 9 1 0 3 2
Partilc(gpant 5 1 3 5
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9.8 Appendix 8: Comparison between G1 & G2’s post-test

Foreign Language Learning: The Role of Subtitles & Captions

G1 Vs. G2
G1 G2
Post-test Post-test
Idioms Slang Idioms Slang
5 5 4 2
3 3 3 3
5 4 5 2
4 4 3 2
5 5 3 2
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