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GRAMMAR TEACHING AND LEARNING
• One of the most difficult areas to acquire (DeKeyser, 2005).

• Seen as necessary but boring by FL learners (Al-Mekhlafi & Nagaratman, 2011; Andrews, 2003; Jean & 
Simard, 2011).

• Can even be the cause of withdrawal from FL classes (Vakili & Mohammed, 2020).

HOWEVER…

• Essential to succeed (Thu, 2009) and helpful in FL learning (Schulz, 1996, 2001).

• Perceived more positively at advanced rather than beginner levels (Etherington, 2006).

• Better grammar learning if contextualised (Morelli, 2003) and more innovative ways of teaching 
grammar should be considered (Pawlak, 2021).

• Current social media applications (e.g., Instagram, Twitter, WhatsApp) can be used in combination with 
other conventional language learning and teaching methods (Kamasak et al., 2020).



• MALL has proven to be effective in EFL learning (Kamasak et al., 2020).

• Mobile technology can enhance learners’ second language acquisition (Viberg & Grönlund, 
2012) and improve L2 language performance (Kamasak et al., 2020).

• Shows better results in terms of language proficiency (Cheng et al., 2010; Oberg & Daniels, 
2011; Petersen & Markiewicz, 2008; Rosell-Aguilar, 2007).

• The use of mobile phones in the classroom can help develop critical thinking, increase 
learning outcomes (Poláková & Klimova, 2019) and acquire learning autonomy (Kamasak et 
al., 2020).

• Can help improve not only receptive and productive skills, but also grammar and vocabulary 
learning and retention (Gael & Elmiana, 2021).

• Promising results on vocabulary recall (Kayali & Altuntas, 2021), listening and speaking skills 
(Viberg & Grönlund, 2012).

MOBILE-ASSISTED LANGUAGE LEARNING (MALL) 



MOBILE-ASSISTED LANGUAGE LEARNING (MALL) 

• MALL (Burston, 2014) and gaming mechanics (Marczewski, 2013) have proven to 
encourage positive attitude in students.  

• Mobile phones can be used to increase students’ motivation in learning English (Alamer & 
Al Khateeb, 2021) and fun for studying a language (Kamasak et al., 2020)

• They enhance students’ internal motivation because they enjoy using them while learning 
(Gael & Elmiana, 2021).

• Flexible: learners can use it when and where they want (Miangah & Nezarat, 2012).

• Possibility to associate classroom work with a digital medium to provide FL social practice 
(Jones & Hafner, 2012).



MEMES

• Informal multimodal genre with visual and written input and
a humorous intent which spreads rapidly (Dawkins, 1976).

• Tool to develop multiliteracies (Procházka, 2014) and
promote digital communicative competence (Ruan &
Medwell, 2020).

• Use of informal images has lead to positive effects on
increasing students’ engagement and participation in the
classroom (Baysac, 2017; Purnama, 2017; Vasudevan et
al., 2010) and intrinsic, integrative and instrumental
motivation (Purnama et al., 2017).

• Virtually no research available combining memes, gaming
mechanics and MALL in the FL classroom.



AIMS AND PARTICIPANTS

Objective

To determine students’ perception of MALL and memes as a tool to consolidate grammar knowledge in 
the FL university classroom.

Participants

41 Early Childhood Education students (ECES) attending a compulsory EFL course:
- First-year students, proficiency ranging from A2 to C1, mean level: A2-B1
- Groups of four / five students  9 groups in total

16 Media Studies students as “expert raters”
- Third-year students, proficiency ranging from B1 to C1, mean level: B2
- Working in pairs  8 pairs in total



METHODOLOGY

The gamified project was divided into three rounds, in each of which:

1. Grammar point taught through Just-in-time Teaching (JiTT)

2. ECES chose a meme (Rounds 1 and 2) or created one (Round 3)

3. ECES provided a caption, hashtags and grammatical explanation

4. Memes displayed on Instagram

5. ECES voted for the best meme based on four criteria

6. Top three memes analysed and rated on the same criteria by Media Studies students



INSTAGRAM AND MEMES



INSTAGRAM AND MEMES



VOTING AND ANALYSIS Voting on Moodle

Analysis and 
feedback by 

Media Studies 
students



MEDIA STUDIES STUDENTS’ ANALYSIS

Analysis 
and 

feedback 
by Media 
Studies 
students



Strongly 
disagree Disagree Slightly 

disagree
Slightly 
agree Agree Strongly 

agree

The meme project helped me to learn / 
consolidate English grammar.

The meme project has increased my 
motivation to learn English grammar.
The meme project was a fun way to 

practice English grammar.
The meme project was an innovative way 

to practice English grammar.
Using the mobile and Instagram was an 

engaging and useful way to learn English 
grammar

After Round 3, ECES answered a questionnaire enquiring about how useful they found using memes, Instagram 
and mobile phones to consolidate English grammar.

Please select the extent to which you agree or disagree with the following statements:

QUESTIONNAIRE



Strongly 
disagree Disagree Slightly 

disagree
Slightly 
agree Agree Strongly 

agree

Working on informal genres (i.e., memes) has 
helped to improve my communicative 

competence in English.
Integrating mobile phones and social media into 

the classroom was a fun way to be taught 
English as a foreign language.

Integrating mobile phones and social media into 
the classroom was an innovative way to be 

taught English as a foreign language.
Integrating mobile phones and social media into 
the classroom has increased my motivation to 

learn English as a foreign language.

Any other comments regarding the use of mobile phones and social media in the classroom?

Please select the extent to which you agree or disagree with the following statements:

QUESTIONNAIRE



4,1
4,3

5,2 5,2

4,8

1

2

3

4

5

6

Helped to learn
grammar

Motivating Fun project Innovative project Use of mobiles and
Instragram was

engaging

Memes, MALL and grammar

1 = Strongly disagree / 6 = Strongly agree

RESULTS
(N=41)

Moderador
Notas de la presentación
Helped to learn grammar: 19.5% disagree, 80.5% agree (min = 1)
Motivating: 9.8% disagree, 90.2% agree (min = 1)
Fun project: 2.4% disagree, 97.6% agree (min = 3)
Innovative project: 100% agree (min = 4)
Use of Mobiles and IG was engaging: 4,87% disagree, 95,13% agree



RESULTS
(N=41)

4,7

5,2 5,3

4,8

1

2

3

4

5

6

Improved communicative
competence

Fun Innovative Motivating

Memes, mobile phones and social media

1 = Strongly disagree / 6 = Strongly agree

Moderador
Notas de la presentación
When asked about the use of informal genres, mobile phones and social media in the classroom

85,37% agreed that working on informal genres (i.e., memes) has helped them to improve their communicative competence in English while 14,63% disagreed.
100% of the students agreed that Integrating mobile phones and social media into the classroom was a fun way to be taught English as a foreign language.
100% of the students agreed that Integrating mobile phones and social media into the classroom was an innovative way to be taught English as a foreign language.
85,37% agreed that Integrating mobile phones and social media into the classroom has increased my motivation to learn English as a foreign language 14,63% disagreed.







Helps to learn 
new things

9%

Familiar
33%

Motivating
33%

Innovative
17%

Fun
8%

COMMENTS REGARDING THE USE OF MOBILE PHONES AND 
MEMES

RESULTS
(N=41)

Moderador
Notas de la presentación
When we asked them to write comments on the use of mobile phones and social media in the classroom and memes as a genre: 


33% said using phones and social media was great because they are present in their daily lives and it brings English closer to them. 

33% of them also said it was an approach that motivated students 

17% said it was innovative because it was a different way to deal with grammar.

8% said it was fun and as a consequence students were more involved in the activity

And finally, 9% said it helped them to learn new things.



DISCUSSION

- Successful in terms of engagement and participation:
• Familiarity with the genre in both L1 and FL.
• Informal genre, associated to leisure and social networking; not to academic

lectures.
• Bringing out-of-class activities into the university classroom.
• Provided them with FL social practice.

- Innovation in the FL classroom: new forms of teaching grammar (Pawlak, 2021).

- No measure of learning. Further research needed with more empirical approaches.

- Maybe no grammar learning, but students might have learnt about multimodality
thanks to the feedback received after each of the three rounds.



DISCUSSION

- Students feel MALL and social media brings English closer to them because
mobile phones are part of their daily lives. As they are popular among
students, they have proved to be motivational tools to be used in education
and various learning activities (Hashim et al., 2017).

- Using mobile phones and social media was engaging and motivating
because they enjoy using them while learning (Gael & Elmiana, 2021).

- Quite a motivating experience for the participants (low-stake situation):
increasing intrinsic motivation. Eye-opener for more out-of-class practice?

Moderador
Notas de la presentación





- Participants pointed out that implementing mobile technologies in the lessons
was an innovative way to consolidate grammar and avoid the Presentation –
Practice – Production (PPP) approach (e.g., understanding the grammar point
and practicing it using drills and exercises) often used to teach this skill (Larsen-
Freeman, 2009).

- Innovative ways of teaching grammar should be considered (Pawlak, 2021).

- Students are aware of the potential of mobile phones for academic purposes such
as to consolidate their grammar skills: beneficial for other skills? Many
respondents point at its usefulness for vocabulary learning (Alemi et al., 2012;
Kayali & Altuntas, 2021; Polakova & Klimova, 2019).

- However, most of the participants didn’t have the feeling of learning new things.
So was it just useful to consolidate knowledge but not to learn new one?

DISCUSSION



LIMITATIONS AND FURTHER RESEARCH

- Results based on students’ perceptions and questionnaire; no factual data
collected:

• Good teaching innovation approach, but more research on the actual
learning potential of the use of mobile phones and memes is needed.

- Students’ perception and results may be biased: gamified project and prizes,
compulsory in-class activity.

- More research is needed:
• Applied to grammar in this project: what about other skills?
• Any improvement in digital communicative competence and literacy?
• Results on participants’ perceptions of gamification.



THANK YOU!!
Acknowledgements

Programa en Recerca, Innovació i Millora de la 
Docència i l’Aprenentatge (RIMDA) - 2020PID-UB/004



REFERENCES
Abreu, L., & Knouse, S. (2014). Just-in-Time Teaching: A Tool for Enhancing Student Engagement in Advance Foreign Language Learning. The Journal of Effective Teaching, 14(2), 49-68.

Alamer, A., & Al Khateeb, A. (2021). Effects of using the WhatsApp application on language learners motivation: a controlled investigation using structural equation modelling. Computer Assisted Language Learning, Latest Articles.
https://doi.org/10.1080/09588221.2021.1903042

Al-Mekhlafi, A. M., & Nagaratman, R. P. (2011). Difficulties in Teaching and Learning Grammar in an EFL Context. International Journal of Instruction, 4(2), 69-92.

Andrews, S. (2003). ‘Just like instant noodles’: L2 teachers and their beliefs about grammar pedagogy. Teachers and Teaching: Theory and Practice, 9(3), 315-375.

Baysac, P. E. G. (2017). Laughter in Class: Humorous Memes in 21st Century Learning. Journal of Social Sciences, 6(2), 267-281.

Burston, J. (2014). The reality of MALL: Still on the fringes. CALICO Journal, 31(1), 103–125. https://doi.org/10.11139/cj.31.1.103-125

Cheng, S.C., Hwang, W.Y., Wu. S.Y., Shadiev, R., & Xie, C.H. (2010). A mobile device and online system with contextual familiarity and its effects on English learning on Campus. Educational Technology and Society, 13(3), 93-109.

Dawkins, R. (1976). The Selfish Gene. Oxford University Press.

DeKeyser, R. (1994). Implicit and explicit learning of L2 grammar: A pilot study. TESOL Quarterly, 28(1), 188-194.

DeKeyser, R. (2005). What Makes Learning Second-Language Grammar Difficult? A Review of Issues. Language Learning, 55(S1), 1–25.

Edwards, J., Mehring, J., & Murphey, T. (2006). Exploring JiTT: Just-in-time teaching. The Language Teacher, 30(2), 9-14.

Ellis, R. (1998), Teaching and research: options in grammar teaching. TESOL Quarterly, 32(1), 39-60.

Etherington, S. (2006, June 17-20). Changing beliefs about grammar: A study of Chinese EAP learners [Paper presentation]. Annual Conference of the American Association for Applied Linguistics, Montreal, Quebec, Canada.

Gael, K.E., & Elmiana, D.S. (2021). Mobile-Assisted Language Learning (MALL) in English Language acquisition: a critical literature review. Journal of English Language Teaching Innovations and Materials (Jeltim), 3(2), 76-86.
https://doi.org/10.26418/jeltim.v3i2.49813

Gartland, L. B., & Smolkin, L. B. (2016). The histories and mysteries of grammar instruction: Supporting elementary teachers in the time of the Common Core. The Reading Teacher, 69(4), 391-399.

Hashim, S., Embi, M. A., & Yunus, M. M. (2017). Mobile-assisted Language Learning (MALL) for ESL Learners: A Review of Affordances and Constraints. Sains Humanika, 9(1-5), 45-50. https://doi.org/10.11113/sh.v9n1-5.1175

Jean, G., & Simard, D. (2011). Grammar Teaching and Learning in L2: Necessary, but Boring? Foreign Language Annals, 44(3), 467–494.

Jones, R. H., & Hafner, C. A. (2012). Understanding digital literacies: A practical introduction. Routledge.

Kamasak, R., Özbilgin, M., Atay, D., & Kar, A. (2020). The Effectiveness of Mobile-Assisted Language Learning (MALL): A Review of the Extant Literature. In A. S. Moura, P. Reis & M. N. D. S. Cordeiro (Ed.) Handbook of Research on
Determining the Reliability of Online Assessment and Distance Learning (pp. 194 – 212). IGI Global.

Kayali, N. K., & Altuntas, A. (2021). Using Memes in the Language Classroom. Shanlax International Journal of Education, 9(3), 155-160.

Klapper, J., & Rees, J. (2003). Reviewing the case for explicit grammar instruction in the university foreign language learning context. Language Teaching Research, 7(3), 285-314.

https://doi.org/10.1080/09588221.2021.1903042
https://doi.org/10.11139/cj.31.1.103-125
https://doi.org/10.26418/jeltim.v3i2.49813
https://doi.org/10.11139/cj.31.1.103-125
http://dx.doi.org/10.11113/sh.v9n1-5.1175


REFERENCES
Larsen-Freeman, D. (2009). Teaching and testing grammar. In M. H. Long, & C. J. Doughty (Eds.), The Handbook of Language Teaching (pp. 518–542). Blackwell.

Ling, Z. (2015). Explicit grammar and implicit grammar teaching for English major students in university. Sino-US English Teaching, 12(8), 556-560.

Marczewski, A. (2013). Gamification: A Simple Introduction. Tips, advice and thoughts on gamification. E-book.

Miangah, T.M., & Nezarat, A. (2012). Mobile-Assisted Language Learning. International Journal of Distributed and Parallel Systems (IJDPS), 3(1), 309-319 https://doi.org/10.5121/ijdps.2012.3126

Morelli, J. A. (2003). Ninth graders’ attitudes toward different approaches to grammar instruction (Doctoral dissertation). https://research.library.fordham.edu/

Novak, G. M. (2011). Just-in-Time Teaching. New Directions for Teaching & Learning, 2011(128), 63–73. 

Novak, G. M., Patterson, E., Gavrin, A. D., & Christian, W. (1999). Just-in-time teaching: Blending active learning with web technology. Prentice Hall. 

Oberg, A., & Daniels, P. (2012). Analysis of the effect a student-centered mobile learning instructional method has on language acquisition. Computer Assisted Language Learning, 1, 1-20.

Pawlak, M. (2021). Teaching foreign language grammar: New solutions, old problems. Foreign Language Annals, Early View. 

Petersen, S.A., & Markiewicz, J.K. (23-26 March 2008). PALLAS: Personalised Language Learning on Mobile Devices. Fifth IEEE International Conference on Wireless, Mobile, and Ubiquitous Technology in Education, Beijing, China.  
https://doi.org/10.1109/WMUTE.2008.17

Poláková, P. & Klimova, B. (2019) Mobile technology and generation Z in the English language classroom – A preliminary study. Education Sciences, 9(3) https://doi.org/10.3390/educsci9030203

Procházka, O. (2014). Internet Memes – A New Literacy? Linguistics and Translation Studies, 6(1), 53-74.

Purnama, A. D. (2017). Incorporating Memes and Instagram to Enhance Students’ Participation. Language and Language Teaching Journal, 20(1), 1–14. 

Purnama, A. D., Desiarti, E. M., Aflahah, N., A., & Ekaningrum, V. C. (2017). Utilizing memes to promote students’ motivation in language classroom. LET: Linguistics, Literature and English Teaching Journal, 7(2), 134–153.

Rosell-Aguilar, F. (2007). Top of the Pods-In search of a Podcasting “Podagogy” for language learning. Computer Assisted Language Learning, 20(5), 471-492. https://doi.org/10.1080/09588220701746047

Ruan, J., & Medwell, J. (2020). Using social networking technology to develop intercultural communicative competence: a case of GCSE Mandarin. Innovation in Language Learning and Teaching, 14(4), 362–392. 

Schulz, R. A. (1996). Focus on form in the foreign language classroom: students’ and teachers’ views on error correction and the role of grammar. Foreign Language Annals, 29, 343364. 

Schulz, R. (2001). Cultural differences in student and teacher perceptions concerning the role of grammar instruction and corrective feedback: USA and Colombia. Modern Language Journal, 85(2), 244–257.

Simkins, S., & Maier, M. (Eds.) (2010). Just-in-time teaching: Across the disciplines, across the academy. Stylus Publishing. 

Soruc, A., Qin, J., & Kim, Y. (2017). Comparing the Effectiveness of Processing Instruction and Production-Based Instruction on L2 Grammar Learning: The Role of Explicit Information. TESL Canada Journal, 34(2), 49-70..

Vakili, P., & Mohammed, R. (2020). “Grammar Scares Me”: An Exploration of American Students’ Perceptions of Grammar Learning. International Journal of Linguistics, Literature and Translation (IJLLT), 3(12), 124-135.

Vasudevan, L., Schultz, K., & Bateman, J. (2010). Rethinking Composing in a Digital Age: Authoring Literate Identities Through Multimodal Storytelling. Written Communication, 27(4), 442–468.

Viberg, O., & Grönlund, A. (16-18 October 2012). Mobile Assisted Language Learning: A Literature Review. 11th World Conference on Mobile and Contextual Learning, Helsinki, Finland. 

https://doi.org/10.5121/ijdps.2012.3126
https://research.library.fordham.edu/
https://doi.org/10.1109/WMUTE.2008.17
https://doi.org/10.3390/educsci9030203
https://doi.org/10.1080/09588220701746047

	Using MALL and memes to consolidate grammar knowledge. A gamified experience in the English as a foreign language classroom
	Número de diapositiva 2
	Número de diapositiva 3
	Número de diapositiva 4
	Número de diapositiva 5
	Número de diapositiva 6
	Número de diapositiva 7
	Número de diapositiva 8
	Número de diapositiva 9
	Número de diapositiva 10
	Número de diapositiva 11
	Número de diapositiva 12
	Número de diapositiva 13
	Número de diapositiva 14
	Número de diapositiva 15
	Número de diapositiva 16
	Número de diapositiva 17
	Número de diapositiva 18
	Número de diapositiva 19
	Número de diapositiva 20
	Número de diapositiva 21
	Número de diapositiva 22
	Número de diapositiva 23

