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❏Vocabulary knowledge essential for

- FL development 
- mastering an advanced proficiency level

However,

traditional vocabulary teaching approach (vocabulary lists, L1-L2 translations) 
demotivation



More motivating alternatives to traditional vocabulary teaching practices

- More contextualized teaching practices
- Clear language learning goals 
- Meaningful and closely related to daily activities  extensive TV viewing under 

different conditions (subtitles in the L1, captions or no captions)

 Positive impact on L2 learning from multimodal exposure
• Dual Coding Theory (Paivio, 1986, 2007)
• Cognitive Theory of Multimedia Learning (Mayer, 2014)
• Vocabulary research studies (Frumuselu, 2015; Fievez et al., 2020; Hsieh, 2020; 

Montero-Perez et al., 2014, 2018; Rodgers & Webb, 2020; Suárez & Gesa, 2019; Teng, 
2019…)



❏Reflective learning practice

E-portfolios
Intra-formal language learning (Alm, 2019)  connection with one’s daily habits



❏Methodology

Subject: ESP in the Media Studies degree (Universitat de Barcelona)
Assessment: project, tasks, and reflections upon both on an e-portfolio
Participants: 60 first-year undergraduates 
Proficiency level: A2 – C1 (CEFRL) 

Catalan / Spanish EFL 
learners
(N=60)

Experimental Group 
(n=37)

Control Group 
(n=23)



Experimental Group       Experimental and Control Groups

 Procedure (one academic term)

VOCABULARY 
PRE – TEST 

VIEWING 
SESSIONS

(x8)
VOCABULARY 

POST - TEST

Vocabulary Pre-task

Watching the episode

Vocabulary Post-task

COGNITIVE, 
PROFICIENCY 

AND 
VOCABULARY 

TESTS



Instruments

• I Love Lucy (Oppenheimer & Arnaz, 1951)

• 8 episodes (24 min. 30 sec. each) 3h 16 min. of multimodal input

• English audio and English subtitles (captions)

• 95% coverage reached at the 2K level and 98% at the 5K level

• 5 TWs / episode  40 TWs throughout the term



VOCABULARY 
PRE- and POST-TEST

40 TWs
Beginning / end of the term

Productive knowledge of orthographic form and meaning 
recall

Instruments

❏Tests



VOCABULARY PRE - TASK
Pre-teaching of TWs

Focus-on-formS approach
Beginning of each session

Instruments

VOCABULARY POST - TASK
5 TWs

Form recall and meaning recognition
End of each session

❏Tasks



❏Chronological overview of the test- and research -related activities reflected upon in the e-portfolio

Type of activity Beginning of term Mid-term End of term

In-class 
activities

● Proficiency test (Oxford Placement Test –
OPT–)

● Vocabulary size test (X_Lex and Y_Lex)
● Aptitude test (LLAMA)
● In-class activities related to motivation, 

formal and informal EFL learning habits, 
learning styles and strategies, and learning 
preferences (based on the Kaleidoscope 
website - Kjisik & Karlsson, 2004). 

● Vocabulary pre-test
● Vocabulary pre- and post-tasks (control group, at 

the beginning and at the end of the session; 
experimental group, prior to and after viewing the 
corresponding episode). 

● Activities related to the contents of the TV 
episode (only EG)

● Questionnaire on TV viewing habits for EFL 
purposes (see Muñoz, 2020)

● Vocabulary post-test

● Teacher debriefed on the results 
obtained by both groups in class 
depending on the viewing 
conditions.

● Teacher provided the keys to all the 
TWs in the activities and explained 
linguistic difficulties.  

e-portfolio Linguistic snapshot wrapping up all the 
information obtained from the in-class 
activities to date. 

Composition reflecting on the experience of watching 
a TV series in class (experimental group), on how 
learning might be influenced by the right extramural 
exposure to TV series and other sources of input 
(both experimental and control groups) and on 
comedy as a TV genre.

Conclusion of the course, including a 
section on their own learning from a 
subtitled TV series (experimental 
group). 
Students were also asked about their 
most liked activities during the course. 



❏Linguistic snapshot (first essay guidelines)



❏ I Love Lucy experience (second essay guidelines)



❏ I Love Lucy experience (second essay guidelines)



❏E-portfolio conclusion



❏Results: vocabulary learning
Vocabulary relative gains throughout the term

Lexical aspect EG CG
TW form t(37) = -10.233, p = 0.000 Z= -4.204, p = 0.000
TW meaning Z = -5.309, p =0.000 Z = -4.204, p = 0.000

Vocabulary relative EG vs CG
Lexical aspect EG vs CG
TW form t(59) = 0.489, p = 0.627
TW meaning U = 358, z= -1.176, p = 0.239



❏Results: EG students’ reflections

22 out of 33 students (66%) considered watching a TV series in class the best activity in 
the whole course. 
Why?
a) 19 out of 22 (86.3%): because they had learned vocabulary from both the TV series 

and the activities revolving around the episodes
b) 15 out of 22 (68.2%): because it was very entertaining
c) 2 out of 22 (9%): because they had had the chance to focus on the Golden Age of 

cinema in Hollywood



❏Students’ quotes

If I had to name my most favourite activity during the course, I’d say that watching I Love Lucy was the best. Ludic reasons aside, it
was a good way to learn new words and to know when it’s appropriate to use them. Also I liked the episodes, so it’s a win-win
situation. (Student 1, experimental group)

The activity that I liked in this course was watching the show I Love Lucy because I was learning new vocabulary at the same time I
was enjoying the TV show. (Student 5, experimental group)

Without any doubt the activity that I liked the most was watching I Love Lucy! It was funny but at the same time so useful: new
vocabulary, new set phrases, listening to the American, and discovering new knowledge. For example, I didn’t know who John Wayne
was till I watched I Love Lucy! (Student 7, experimental group)



❏ Integration of watching TV series in English (FL) in their daily life
• 8 out of 22 (36%) said watching I Love Lucy in class made them realize they could also 

watch subtitled TV series at home
• 5 out of 22 (22.7%) affirmed they had changed their viewing habits by opting for 

captions instead of L1 subtitles thanks to this experiment
• One student felt watching a TV series was not a passive activity at all, but something 

that he could actually do on a daily basis for EFL learning



❏ Implications of these findings

- Reflecting on their own language learning experience was new to the students
- Students mentioned their willingness to change their viewing habits 
- This activity as a starting point for more out-of-class OV TV viewing
- The activities related to episodes seen as meaningful and related to their subject 

curriculum
- Fun, enjoyment

BUT
A clear learning goal is needed (vocabulary in this case) as otherwise, extensive TV 
viewing in class might be regarded as a waste of time.



• In EFL learners from different proficiencies, authentic videos can promote vocabulary learning.
• Videos need to be accompanied by a set of focused and active learning tasks (unguided viewing).
• Need to adapt the materials to learners’ proficiency level: if challenging, they may draw on their language

aptitude.
• Six principles so as to use videos in the EFL classroom (Webb, 2015):

1) Language learning benefits must be clear to everyone involved
2) Learners should be at the appropriate level
3) Listening comprehension needs to be supported
4) Precise comprehension should be a goal, not a requirement
5) Classroom-based viewing as a guide for out-of-class viewing
6) L2 video viewing should be fostered as much as possible

 Pedagogical implications



mmsuarez@ub.edu ferran.gesa@ub.edu
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