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INTRODUCTION

- Pre-service teachers have a weak reading profile and usually express disaffection for reading 
(Aguilar Ródenas, 2020). 

However, they should have a solid training in literature didactics to help their students 
appreciate literature (Mendoza, 2004). 

- They are usually considered expert readers (Colomer, 2013). 

But, their reading habits (Chartier, 2004; Yubero & Larrañaga, 2015; Vélez &Rapetti, 2008) and their knowledge 
and capacity for interpreting literary texts (Duszynski, 2006; Diaz Armas, 2008) show they are not.

- Direct relationship between the teacher's reading profile and the reading education practices 
they provide to their students. 

Teachers bring their own reading practices into the classroom, which influence their 
teaching practice (McKool & Gespass, 2009; Morrison et al., 1999; Ruddell, 1995; Trotman & Kerr, 2001). 



- Pre-service teachers usually believe that the only books that have great educational potential are those 
with a pedagogical criteria, forgetting the artistic and literary ones (Aguilar, 2020).

- If the previous literary education received by future teachers is insufficient, the training in the didactics 
of children's and youth literature during their undergraduate studies will also not be effective (Colomer, 2013). 

However, if we want to break this vicious circle, we need to start training future teachers in literary 
education so that they can make good use of literature in the classroom. 

- It is essential that pre-service teachers are aware of the importance of experienced readers to mediate 
learners’ learning, organize activities, select books, and systematize knowledge (Munita & Manresa, 2012; Munita, 
2014). 

- Linguistic and literary training is undeniably needed (Aguilar Ródenas, 2020).



AIMS AND PARTICIPANTS

• Objective
The aim of the present study is to examine future teachers’ perceptions on being trained to improve 
their communicative and storytelling skills in the English as a foreign language (EFL) classroom. 

• Participants
- 23 students from the Primary Education (PE) degree attending the Learning English Using Stories 
subject.
- Fourth-year students (last year of the university degree).



METHODOLOGY

. 

1.
•Students attended different lectures where they were taught different strategies to select 

good storybooks to work on EFL in the primary classroom as well as strategies and 
techniques to become a good storyteller.

2. 
•Students were asked to select a storybook of their taste considering what they had been 

taught in class.

3.
•Stage 1: students had to tell the story in small groups (4-5 students).
•Stage 2: students had to deliver the story in front of the whole class.

4.
•Students answered a questionnaire enquiring about the usefulness of the lectures as a tool 

to improve their storytelling skills as well as about their insights about the intervention. 

5. 
•Students wrote a reflection on whether the feedback provided by their classmates had 

been useful and whether they had the feeling they had learned how to deliver stories.



In small groups 
(4/5 students)

Each student explains their 
picture book

Stage 1 Stage 2 - competition

Individually
Each student explains their 
picture book in front of the 

whole class

- 3 things the presenter did well
- 3 things the presenter didn’t 

do so well
- Suggestions to improve the 

storytelling + how to do so

Self- assessment

- 3 things they thought they 
had done well

- 3 things they thought they 
hadn’t done so well

- What they were going to do 
to improve their storytelling 
(course of action)

Peer- assessment Peer- assessment

In pairs, students 
wrote a short text on 
their classmate’s 
Google Site giving 
him/her some 
feedback on his/her 
final performance. 

Give points

Students were 
given a guide to 
punctuate each 
performance. They 
could give 1 to 4 
points to each of 
their classmates’ 
performances.

Student with the highest 
punctuation was awarded an 

extra 0.5 in the final mark 



Questionnaire
Please select the extent to which you disagree or agree (1 to 4) with the following statements:

1 2 3 4

I’ve acquired criteria to select storybooks to be told in the classroom.

I’ve acquired different strategies (pauses, repetitions, rhythm, etc.) to 
deliver a story.

I feel more confident when telling a story.

Self-assessment and peer-assessment activities have helped me in my 
learning process.

The competition has motivated me to prepare myself better. 

Stories have an important role in Early Years and Primary Education.

Being trained on how to deliver stories is important in pre-service teachers.

** We also asked students to assess their learning process throughout the experience.



Written reflection

At the end of the intervention, students wrote a reflection on their Google Sites about the activity 

answering the following questions: 

- Have I learned how to deliver stories? If so, what have I learned?

- Has my classmates’ feedback been useful to me? Why (not)? How?

- What did I do between the first stage (storytelling in small groups) and the final stage 

(competition) to improve my storytelling?



Written reflection: Examples
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RESULTS (N=23)
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RESULTS (N=23)

Positive and 
enriching 

experience
100%

Students emphasised:

- They had acquired techniques they hadn’t considered before. 
- Their peers’ feedback had allowed them to improve.
- They had learnt strategies they were not familiar with.
- They had learnt to value stories as a powerful tool to teach EFL.
- They felt more prepared and self-confident.

When we asked students to assess their learning process throughout the experience:



REFLECTIONS

■ First of all, I liked the course very much, it was varied and I was never bored. I got a lot of ideas and 
knowledge about books and of course about reading books. In my future classes I will use stories to 
improve the process of teaching and learning English. In my opinion, children already spend too much 
time in front of screens, so it is even more important to get them excited about books again. Reading 
books is so important. Not only is reading fun, it also helps with concentration, imagination, and logical 
thinking. And as I learned in this class, working with books is a great way to teach them English. I've 
been introduced to so many great children's books and learned so much about the different ways to 
work with books. [P5_JG]

■ (…) Moreover, I’ve learnt the importance of using storytelling techniques throughout the whole story, 
such as using different voices for different characters, changing up the rhythm, pointing at words or 
pictures that are relevant to the story and using props related to the story (stuffed animals for 
instance). Finally, I’ve learned that, as I’ve briefly mentioned above, engaging the students has to be 
one of the main focus if you want your storytelling to succeed. It need to be dynamic, fun and with a 
bit of hush every now and then to maintain the story appealing and the children captivated all along.- 
[P2 PG]

■ Without a doubt, I now give much more importance to encouraging reading in the classroom, as it 
contributes to learning in a captivating and dynamic way. [P7 AL]



REFLECTIONS

■ When the activity of storytelling was suggested, I felt overwhelmed. I consider myself a bit shy, but in 
front of my peers, my classmates, this situation becomes even worse. Nevertheless, the outcome was 
different from what I thought. In my opinion, through peer assessment, I have developed new 
strategies to make storytelling about books more dynamic and enjoyable. Also, I sometimes feel that 
it is difficult to see the positive aspects of one's own performance, and this feedback has helped me to 
become aware of this. [P1 AA]

■ My classmate’s feedback has been very useful. I think that a pair of somebody else’s eyes can always 
give you insight and objective feedback that you wouldn’t get otherwise. Constructive feedback is 
always positive, as it helps you be aware of any possible mistakes that you hadn’t realised and it gives 
you the opportunity to improve for future experiences. [P2 PG]

■ Without a doubt, being able to test your storytelling with a few colleagues has been a great help for 
me to improve the weak points I had and thus be able to do it better on the day of the 
presentation. My colleagues commented on aspects of my storytelling that they liked a lot, such as 
my expressiveness. However, apart from having good feedback, I also had to pay attention to those 
things I had to improve. In addition, they added a section on what guidelines I should follow in order 
to improve it so that, on the day of the presentation, I could make it perfect in front of the rest of my 
classmates. [P7 AL]



DISCUSSION AND CONCLUSIONS

■ Students acknowledge the usefulness of the subject in several direction: more 
presence of / emphasis on storytelling in the university degrees needed.

■ All positive aspects mentioned in the literature present in the students’ reflections: 
stories are not just an entertainment tool. 

■ Mostly positive impact of peer-assessment and self-assessment: metacognitive 
awareness. 

■ Gamification only as an accessory: not high-stakes, true interest in the subject, not a 
novelty.  

■ Positive experience overall: awareness raising for external and internal professional 
purposes.  



LIMITATIONS AND FUTURE RESEARCH

- Results based on students’ perceptions and questionnaire; no factual data collected and small 
sample size.

- Good teaching innovation approach, but more research on the actual learning potential of this 
practice in terms of story delivery. 

- Students’ perceptions and results may be biased: thin-layer gamification project (0.5 extra points in 
the final mark), reflections were also a compulsory activity which was part of the assessment.

More research is needed to:

- Identify which activities and to what extent they have been key in improving students’ 
communicative and storytelling skills.
- Check if this “interest in books” students mention is for real.
- See if there is indeed a correspondence between one’s own interest in reading and its 
implementation in the classroom as an in-service teacher.
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