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Maria-del-Mar Suarez: my academic identity

Maria-del-Mar Suarez

I am a lecturer and researcher at the Faculty of Education of the Universitat de Barcelona. As
| a GRAL member, | have taken part in several funded projects on SLA. | also collaborated with
the RealTIC research group from 2009 to 2022. My current teaching involves undergraduate courses in the
Early Years and Primary School Education degrees although | also train higher-education teachers in EMI and
digital communicative competence. | participate as well as a lecturer in the Masters of Research in Didactics of

Language and Literature. Interested in teaching innovation, | have been a member of the the GIDC-

| DLL teaching innovation group since July 2022, after having belonged to the DIDAL group from 2007 to 2022.

| am the editor-in-chief of Didacticae. Journal of Research in Specific Didactics, too.

) Research Interests
| Second/Foreign language acquisition and teaching methodology
Individual differences in FL learning, focusing on aptitude

Multimodality

Formative assessment

Find me at: mmsuarez@ub.edu, ResearchGate, Academia.edu, ORCID, Google Scholar,Publons ResearcherlD, Scopus
ID, Portal de la Recerca de Catalunya.

NB: Besides all this above, I'm the proud mother of my son Albert, the proud wife of my husband Dani, and the proud daughter of my parents

Rosa and Mingo, as well as a lover of prose, cross-stitching, languages and music. Last but not least, please, my name is "Maria del Mar". Only
"Sudrez" is my surname.
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Articles in this section

Research Interest Score

Understanding your stats

h-index 9 months ago - Updated
Citations
Reads The Research Interest Score (Rl Score) is a convenient way to help you track the impact of your research

within the scientific community.
Recommendations

The score combines reads by unique ResearchGate members, recommendations on ResearchGate,

I\/I et r | CS O n Research Interest Score and citations (excl. self-citations).

Improving your stats We believe that citations are not the only indicator of a researcher's impact — while they are the longest-

ResearchGate

standing measure, it can take months or even years before you start receiving citations after a paper is
published. At the same time, researchers are reading and learning from each other’s work on
ResearchGate every day. These interactions can impact future research, but not all of them end in
citations. That's why using citations alone in measuring impact can underrepresent the full impact of a
piece of research. By combining reads, recommendations, and citations, we believe that the Research
Interest Score offers a holistic indicator of the impact of a person's research.

On your own profile, you can see your score, along with a breakdown of the metrics that are used to
calculate it. You'll also be able to compare yourself to your peers by seeing your percentile rankings.

When you look at someone else's profile you can see their Research Interest Score too, helping you
understand the impact of their research.
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Share a thought with other scholars

Maria-del-Mar Suarez uploaded a paper
JITT in EFL

EFL grammar teaching applying the Just-in-Time Teaching methodology: An exploratory study
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What makes

yYOu an
‘author’?

CRediT - Contributor Roles Taxonomy

eprovides a more open, standardized and transparent
approach to authorship

eensures that all contributors receive appropriate credit
for their work across all aspects of research including
writing, data curation and statistical analysis

eenables Equality, Diversity and Inclusivity by recognising
all contributors regardless of status or any other
characteristic

ereduces ambiguity and potential conflicts regarding
authorship



CRediT roles

e Conceptualization

e Data curation

 Formal analysis

 Funding acquisition

* |nvestigation
* Methodology
* Project administration

e Software

e Resources

* Supervision
e Validation
e Visualization

e Writing — original draft

e Writing — review & editing

https://credit.niso.org/
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Number and order of authors

e Social Sciences and Humanities: max. 3 authors
* Experimental and Health Sciences: to infinity and beyond

e Order of authors: shows how much each researcher contributed
equally to the study, what they were responsible for, and how
much credit they should get.

* The last author should be the lead PIl, who has supervised,
financed, or the main person responsible for the project

* Corresponding author: link between the journal and the authors



Universidad doValladolid

Quién es quién

Las bases de datos mas grandes y famosas hasta la fecha son Scopus y Web of Science (WoS), plataformas web que permiten tener una vision
de alto nivel del nivel de produccion investigadora en los campos de la ciencia, la medicina, las ciencias sociales, las artes y las humanidades, o la
tecnologia. La presencia de textos en estas bases de datos aumenta la valoracion del cientifico/a y afecta favorablemente al nivel de fiabilidad

del trabajo desarrollado.

Como indica la Fundacion Espanola para la Ciencia y la Tecnologia que ofrece acceso a dichas bases de datos,

La Web of Science, propiedad de la empresa Clarivate Analytics, es la coleccion de bases de datos de referencias bibliograficas y citas de
publicaciones periodicas que recogen informacion desde 1900 a la actualidad. JCR — Access with fees (universities etc )
, .

mientras que

Scopus es una base de datos de referencias bibliograficas y citas de la empresa Elsevier, de literatura peer review y contenido web de
calidad, con herramientas para el seguimiento analisis y visualizacion de la investigacion.

WEB OF SCIENCE

Portal de rankings =
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29 posiciones en el QS Europ
ranking



« Complementary

« Scopus: wider list of sources. Implements

Which one is its own system of sources. Easy interface.
better: WoS or

« WoS: more comprehensive citation

Scopus?

system. Higher volume of data.

« Both subdivide journals using quartiles,
aimed to measure the quality (?7?) of

journals (and papers)




. Qué herramientas ofrecen?

Entre las muchas herramientas que ofrecen, podriamos destacar las siguientes:

+ Scopus:

« CiteScore: es una forma sencilla y robusta de medir e las citas de la investigacion@evisada por pares_2n titulos de

publicaciones periddicas, como las revistas.

* SJR :siglas de Scimagg

nal and Country Rank, asigna puntuaciones relativas a todas las fuentes de una red de citas, y se pondera

prestigio de una revista)El campo tematico, la calidad y la reputacion de la revista tienen un efecto directo en el valor de

« ScopuslD: es el identificador de autores/as y perfiles propio de Scopus, y se genera automaticamente para cualquier autor/a cuya obra

en funcion d

una cita.

esté incluida en su base de datos.

+ Indice h: es una métrica a nivel de autor que mide tanto la productividad como el impacto de las citas de las publicaciones, utilizada

inicialmente para un cientifico o académico.

« Web of Science
« JCR: siglas de Journal Citation Reports, es un medio sistematico y objetivo de determinar |a8Qmportancia relativa de las revistas
cientificas y de ciencias socialg€ dentro de sus categorias tematicas.
« InCites: es una herramienta web de evaluacion de la investigacion que ayuda a desarrollar una estrategia de investigacion.

» ResearcherlD: permite crear un perfil en linea para mostrar el historial de publicaciones de un autor/a, y esta disenado para asociar la

persona con su trabajo académico, asegurando asi un registro preciso de la produccion y la atribucion.

Source: https://rank.uva.es/2022/06/13/web-of-science-y-scopus-las-fuentes-de-los-rankings-universitarios/



https://rank.uva.es/2022/06/13/web-of-science-y-scopus-las-fuentes-de-los-rankings-universitarios/

Let’s inspect SJR

https://www.scimagoijr.com/journalrank.ph



https://www.scimagojr.com/journalrank.php

SJR

Scimago Journal & Country Rank

10

Title

Communication Research

Journal of Communication

Linguistic Inquiry

Artificial Intelligence Review

Modern Language Journal

Journal of Second Language
Writing

Language Learning

Natural Language and Linguistic
Theory

Journal of Memory and Language

3

Studies in Second Language
Acquisition

Type

journal

journal

journal

journal

journal

journal

journal

journal

journal

journal

4 SJR

2195

2.156

2104

2.077

H
index

118

156

82

101

103

96

124

61

164

109

Docs.

(2022)

67

25

42

270

51

36

72

51

74

loTal Uocs.
(3years)

156

102

71

439

166

103

127

93

190

160

10Tal HeTs.
(2022)

4418

1434

2082

32923

3203

1371

4395

4076

3063

4740

101al Lnes
(3years)

1151

703

144

6788

1153

607

748

195

853

845

urnapie Locs.
(3years)

155

101

63

438

131

87

119

93

188

142

Lies / voc.
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8.24

7.00

1.63

15.01

3.89

6.09

4.91

1.91

4.74

4.51

HeT. / Loc.
(2022)

65.94

57.36

49.57

121.94

62.80

38.08

61.04

79.92

71.23

64.05
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https://www.recursoscientificos.fecyt

Let,S NOW See JCR .es/servicios/indices-de-impacto
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https://www.recursoscientificos.fecyt.es/servicios/indices-de-impacto

2 Clarivate

Journal Citation Reports”

LANGUAGE & LINGUISTICS ©

Journal name ISSN

Transactions of the Association NJA
for Computational Linguistics

COMPUTATIONAL LINGUISTICS ~ 0891-2017

Computer Assisted Language 0958-8221
Learning

ReCALL 0958-3440
Language Testing 0265-5322
Annual Review of Applied 0267-1905
Linguistics

Language Teaching 0261-4448

Language Culture and Curriculum 0790-8318

2333-9691

Annual Review of Ling

Journal of English for Academic  1475-1585
Purposes

Language Assessment Quarterly 1543-4303

International Journal of Bilingual 1367-0050
Education and Bilingualism

Language Testing in Asia N/A

Journal of Language Evolution ~ 2058-4571

Applied Linguistics Revi 1868-6303

elSSN

2307-387X

1530-9312

1744-3210

1474-0109

1477-0946

1471-6356

1475-3049

1747-7573

2333-9691

1878-1497

1543-4311

1747-7522

2229-0443

2058-458X

1868-6311

Category

LANGUAGE & LINGUISTICS - AHCI

LANGUAGE & LINGUISTICS - AHCI

LANGUAGE & LINGUISTICS - AHCI

LANGUAGE & LINGUISTICS - AHCI

LANGUAGE & LINGUISTICS - AHCI

LANGUAGE & LINGUISTICS - AHCI

LANGUAGE & LINGUISTICS - AHCI

LANGUAGE & LINGUISTICS - AHCI

LANGUAGE & LINGUISTICS - AHCI

LANGUAGE & LINGUISTICS - AHCI

LANGUAGE & LINGUISTICS - AHCI

LANGUAGE & LINGUISTICS - AHCI

LANGUAGE & LINGUISTICS - ESCI

LANGUAGE & LINGUISTICS - ESCI

LANGUAGE & LINGUISTICS - AHCI

Total Citations

4,277

3,123

4,291

1,382

2,712

1,612

2,677

1,001

675

2,244

1,207

3,439

413

149

1,007

2022 JIF = JIF Quartile

10.5

9.3

7.0

4.5

4.1

2.7

3.6

2.5

2.2

3.0

29

28

2.8

26

26

2022 JCI

% of OA Gold

MN/A

M/A

MN/A

MN/A

M/A

N/A

MN/A

MN/A

MN/A

MN/A

MN/A

N/A

MN/A

N/A

MN/A

6.95

3.48

3.59

3.56

239

2,63

242

201

3.40

217

141

2.86

L1

279

232

98.24 %

&

97.73 %

6.38%

0.00 %

10.27 %

6.98 %

13.18%

100.00 %

o

3r.04

10.19 %



Why are

the indices
different?

JCR measures the citations of the
last 2 years. All of them have the
same weight and value.

SJR measures the citations of the
last 3 years and their value is
weighed. The “figure” provided
depends on the position of the
journal.



Source title

CiteScore |,

Highest percentile
Vv

Citations
2019-22 ¢

e

[Jw

On

[mp

On

[

s

Transactions of the Association for Computational

Linguistics Open Access

Artificial Intelligence Review

Communication Research

Computer Assisted Language Learning

Artificial Intelligence

Computational Linguistics Open Access

Modern Language Journal

Language Teaching Research

Language Learning

Open Mind Open Access

Journal of Second Language Writing

Language Learning and Technology

Topics in Cogpnitive Science

Studies in Second Language Acquisition

ReCALL

254

23.0

126

14

n3

10.7

101

9.7

94

9.1

9.0

82

8.0

79

99%

1/1078
Linguistics and
Language

99%

1/1001
Language and
Linguistics

99%

2/1001
Language and
Linguistics

99%

3/1001
Language and
Linguistics

99%

471001
Language and
Linguistics

99%

5/1001
Language and
Linguistics

99%

6/1001
Language and
Linguistics

99%

7/1001
Language and
Linguistics

99%

8/1001
Language and
Linguistics

99%

10/1078
Linguistics and
Language

99%

9/1001
Language and
Linguistics

99%

10/1001
Language and
Linguistics

98%

13/1078
Linguistics and
Language

98%

11/1001
Language and
Linguistics

98%

12/1001
Language and
Linguistics

7,018

13,565

2,588

2,813

4414

1130

1,836

1734

1,538

141

999

690

1,666

1,602

575

Documents % Cited - SNIP - SIR L Publisher |- <

2019-22 -

276 84 4.791 1.985 MIT Press

591 94 4.347 249 Springer Nature

193 96 2.999 2.779 SAGE

224 97 3.108 1754 Taylor & Francis

387 83 3.416 1.819 Elsevier

100 72 3.466 1.238 MIT Press

171 80 3.64 2.463 Wiley-Blackwell

172 96 2.108 144 SAGE

158 92 2.699 2,195 Wiley-Blackwell

15 87 3127 1.95 MIT Press

110 79 2.838 2.314 Elsevier

7 78 4.029 1125 University of
Hawaii Press

202 20 1748 1242 Wiley-Blackwell

200 87 2.852 2077 Cambridge
University Press

73 88 2479 1173 Cambridge

University Press



Why all these
metrics?






The perverse
logic of the

publishing
system...

/ Re-energising Your Career
@career re

#AcademicTwitter This always makes me laugh! &3 &3 @phdvoice
#phdlife
19th century 21st centurt
scientist scientist
I must find the I must get the
explanation for this result that fits my
phenomenon in order narrative so I can
to truly understand get my paper into
Nature. .. Nature. .

facebook .com/pedromics
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Predatory publishing

In Scientific Publishing, Predatory publishing, also write-only
publishing or deceptive publishing, is an exploitative academic
publishing business model that involves charging publication fees to
authors without checking articles for quality and legitimacy., and
without providing editorial and publishing services that legitimate

academic journals provide, whether open access or not.

See more information on our blog:

Source: https://predatoryjournals.org/



https://predatoryjournals.org/

How about books?!

Scholarly
Publishers Inicio Proyecto Indicadores ¥ Equipo Contacto Buscar
Indicators

Indicadores para Editoriales Académicas

Un proyecto del Grupo de Investigacion sobre el Libro Académico (ILIA)

Ningun mapa sustituye a la regién cartografiada, pero al mismo tiempo (..)
una carta bien trazada simplifica el recorrido
Tomas Granados Salinas

https://spi.csic.es/indicadores/prestigio-editorial



https://spi.csic.es/indicadores/prestigio-editorial

SPIQ1... always?

Books as a byproduct of a conference (but not only)



Jack of all trades, master of none

Poor copyediting/layout
What klnd O.I: Poor scientific quality (?!)

Variety in the extension of chapters

books are

they? Limited time to review chapters with very light
criteria

Peer review (or not even that)

Books with > 800 pages (or many books out of one
conference).




Calidad en
Edicién
Académica

CEA-APQ
Sello de Calidad en Edicion Académica / ( ea
Academic Publishing Quality a p

Academic
Publishing

Quality

Productor: UNE (Union de Editoriales Universitarias Espafiolas)
Acceso: Gratuito
Indicadores: Prestigio de las colecciones cientificas de editoriales académicas espanolas

https://www.selloceaapqg.es/



https://www.selloceaapq.es/

Quality? Quantity? Both?






Aspects to
consider when
choosing a

journal

e Consistency when publishing (continuous vs issues)

* Blind peer-review (even open review!) (Publons - Scopus)
e Accomplishes norms and regulations (Latindex)

* Backed by a prestigious publishing house

 Stats: percentage of accepted and rejected papers

* Mean average of days to assign a paper to reviewers

* Mean of average days until acceptance (from 3-4 months
to 2 years!)

* Whether your paper cites articles or authors published in
the same journal

* Misconceptions
* Transparency (open data)
, etc.



36

Envios activos

4 22 4 6

Envio  Revision  Editorial Produccién

Tendencias #  2022-01-01 — 2022-12-31 Y Filtros
Nombre 2022-01-01 — 2022-12-31 Total
Envios recibidos 56 423 (55/afa)
Envios aceptados 16 177 (28/afio)
Envios rechazados 30 147 (19/afio)
Envios rechazados (antes de revisidn) 17 49 (17/afo)
Envios rechazados (después de revisidn) 13 98 (15/afio)
Envios publicados 29 177 (29/afio)
Dias hasta la primera decisién editorial @ 6 71
Dias hasta la aceptacién 227 322
Dias hasta el rechazo 107 109
Tasa de aceptacién @ 34% 42%
Tasa de rechazo @ 66% 35%
Tasa de rechazo antes de revisién 36% 12%

Tasa de rechazo después de revisidn 30% 23%



Research Practice Study of practice
generates new
knowledge

Small audience Large audience Mixed

Values theory Values experience Researches
experience

In-between (journals/ books with
practical experiences and
research)

(Murray, 2005, p. 41)




The case of RELC Journa

SageJournaIS Search this journal ~ . Enter search terms... C\ 5\ E

Access/Profile Cart

Advanced search

Browse by discipline Information for ~

=

RELC Journal

——
# RELC Impact Factor: 3.0 / 5-Year Impact Factor: 3.0 JOURNAL HOMEPAGE SUBMIT PAPER
The RELC Journal, established in 1970, is a triannual peer-reviewed international Browse journal
publication of the Southeast Asian Ministers of Education Organisation (SEAMEO)
Regional Language Centre (RELC), located in Singapore. It publishes original Current issue
research and review articles on topics pertinent to language teaching and o
learning. View full journal description dolleazia
All issues

This journal is a member of the Committee on Publication Ethics (COPE).

Free sample




/I

Impact Factor: 3.0 / 5-Year Impact Factor: 3.0 JOURNAL HOMEPAGE

SUBMIT PAPER

Aims and scope Browse journal

The RELC Journal is a scholarly platform that bridges theory and practice in language teaching and learning
with integration of insights from relevant disciplines. It welcomes contributions in the following areas where
practical implications and applications are evident. OnlineFirst

Currentissue

« Language teaching and learning All issues

» Language testing and assessment

. Language curriculum and materials development Free sample
» Technology-enabled language teaching and learning

» Language teacher professional development

» Language policy and planning

«» Global Englishes and intercultural language education

Journal information

RELC Journal




RELC Journal

1. What do we publish?
1.1 Aims & Scope
Before submitting your manuscript to RELC Journal, please ensure you have read the Aims & Scope.

RELC Journal is published on behalf of the Southeast Asian Ministers of Education Organisation
(SEAMEQ) Regional Language Centre (RELC), located in Singapore. It presents information and ideas on
theories, research, methods and materials related to language learning and teaching. The Journal
welcomes contributions that have in mind the common professional concerns of both the practitioner
and the researcher, providing a bridge between theory and practice.

1.2 Article Types
RELC Journal publishes a range of article types on the topic of language education:

1. Research Articles (6000 words)
Research articles present an empirical project on language education or related areas that consists of
original data the author has obtained using appropriate and well-justified methodological approaches
and strategies of inquiry. The articles should also provide implications for language teaching and

learning in intra/international contexts.
Example of a Research Article: https://journals.sagepub.com/doi/10.1177/0033688216631171

2. Review Articles "by invitation only" (3000 words)
Review articles present a review of recent research in the Applied Linguistics and/or TESOL disciplines.
These articles may include summaries of the key research findings, critical overviews of the area of

inquiry, and future research and/or pedagogical directions.

Example of Thematic Review: https://journals.sagepub.com/doi/10.1177/0033688218771380




3. Innovations in Practice (3000 words)
RELC invites contributions focussing on innovations in classroom practice. The manuscript should
include the following:
a)The teaching context: Provide a short description of the institution and context where the innovative
practices occurred. This could include information about the course, course objectives, learners'
profile, and any other relevant information.

b) Reason for the innovation: Explain what prompted the change in practice, e.g. What problems or
issues did it seek to address? How is it supported by related theory or research?

¢) Description of the innovation: Describe the innovation and its effects.

d) Reflection: Reflect on and critically evaluate the innovation and what can be learned from it.

e) Future pedagogical directions: Discuss what can be done differently in the future to improve the

innovative practices and/or to overcome any potential or already identified challenges.
Example of Innovations in Practice: https://journals.sagepub.com/doi/10.1177/0033688220906905

4. Book Reviews "by invitation only" (1000 words)
This article type provides reviews on current books related to the journal's aims and scope. The
principal aim of this column is to make the readers aware of recently published books of significance
to the field.

Example of Book Review: https://journals.sagepub.com/doi/10.1177/0033688216661252

Hints on Writing a Book Review : https://journals.sagepub.com/doi/full/10.1177/0033688220916239



5. ICT Reviews (1000 words)
This article type provides reviews of apps, websites, or other ICT based tools for language teaching and
learning. The reviews may include a description of the tool and its effectiveness in enhancing language

learning and teaching.
Example of ICT Review: https://journals.sagepub.com/doi/10.1177/0033688218781976
Hints of Writing a Tech Review: https://journals.sagepub.com/doi/full/10.1177/0033688220945419

6. Viewpoints — by invitation
These articles are by prominent figures in the field and/or emergent scholars with strong record of
publications who are invited by the Editors to present their view on currents issues or new

developments within their areas of expertise.

7. Conversations with Experts — by invitation
This section features an interview with a renowned scholar. Experts featured in this section are invited
by the Editors to respond to questions that provide a more personal glimpse of their views in their

areas of expertise.



Articulos

Trabajos e investigaciones de calidad vinculados al drea de Did4ctica de las Lenguas y las Literaturas.

Seccion Monografica

Trabajos e investigaciones de calidadA centrados en un tema especifico y revisados por pares. En esta seccién puede
haber una Presentacion de la misma y un Dossier bibliografico sobre el tema del monografico que son evaluados por el
equipo editorial.

The case of Lenguaje y Textos



{ Bellaterra Journal of Teaching &

ReDi UNB Learning Languages & Literature

CURRENT ARCHIVES ANNOUNCEMENTS ABOUT ~

INVITED AUTHORS

Articles by internationally renowned researchers in the fields of language and/or literature teaching methods. They have a

maximum length of 6000 words (not counting references or abstracts).

ARTICLES

Empirical research or state-of-the-art articles in the field of language and/or literature teaching. They have a maximum
length of 6000 words (not counting references or abstracts).

BOOK REVIEWS

Recent book reviews. They have a maximum length of 2000 words.

INTERVIEWS

Interviews with experts. They must have a maximum of 4000 words.

SPECIAL EDITOR(S)

Introduction to the monograph, written by the invited editors. Maximum of 2000 words.

The case of Bellaterra Journal...




* Books (monography)

* Books from PhD dissertations
e Book chapters

* Conference proceedings

'Pa pe r’ types e Books stemming from conferences, projects...

 Andin journals (besides the ones we’ve seen):
microarticles (2 pages), response articles, follow-ups, failed
experiments, short notes (500-1000 words), state of the art,
systematic reviews, research synthesis...




What does an editor do when s/he
recejves an article?
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Before assigning reviewers

* Format, layout, extension, anonymous

* Topic (scope) = editorial board

* Research principles followed

e Quantitative (large enough pool, only one questionnaire --> out!)
* Qualitative: valid / meaningful

* Author (yes, I'm a bit selective): same authors, same journals / endogamy /
COPE

* Plagiarism check

* Search for reviewers... who work for free!



@ https://www.lluiscodina.com/plagio-tesis-doctorales/#existe

)

Lluis Codina Academia ¥ IA Periodismo

;Existe un porcentaje de plagio aceptable en
trabajos académicos? Spoiler: no

30 julio, 2020 por Lluis Codina

Entre un 10% y un 20% es aceptable, senalan los profesores acostumbrados a
saltar de tribunal entre tribunal. En algunos casos, como en Derecho, un 30%
vale Al fin y al cabo, hay que citar, y el Turnitin no suele hacer distinciones. Hay
otras alternativas al popular método. Por ejemplo, Grammarly, un programa de
correccion y edicion de texto que sirve igualmente de detector de plagio.

Fuente: articulo publicado en El Confidencial. Clic para acceder

Ningun porcentaje de plagio es aceptable. Ni en trabajos académicos ni en ninguna otra clase
de trabajos intelectuales. La razdn es que un plagio siempre es una mala praxis, con
independencia de que sea fruto de un error o de un intento deliberado de manipulacion.

How much plagiarism is acceptable?




;Existe alguna cosa tal como el autoplagio?

Respuesta corta: no.

Respuesta larga: el concepto de autoplagio, en si mismo, es una contradiccion. Aunque todos
lo hemos utilizado alguna vez, lo mas adecuado seria llamarlo de otro modo. EIl Committee on
Publication Ethics (COPE) propone denominarlo text recycling. La cuestion es que parece
haber un acuerdo segun el cual, a diferencia del plagio, en el caso de contenido reciclado si
podemos tener grados aceptables.

Por ejemplo, algunas revistas cientificas aceptan articulos que contienen contenido reciclado
siempre que: (a) el porcentaje de nueva creacion sea superior a un determinado umbral (p.e. al
60%), que esta circunstancia (b) sea declarada explicitamente, (c) que los contenidos
reciclados sean identificados y |la fuente original sea citada en la bibliografia. Légicamente, esto
no significa que un articulo que cumpla estas condiciones vaya a ser aceptado. Hay factores
adicionales que son propios de cada caso, como la calidad y significacién del nuevo aporte, y
de cualquier manera siempre es un riesgo mandar un trabajo con contenido reciclado.

COPE anade la importante precisién que el contenido reciclado es especialmente comprensible
(en el caso de articulos de investigacién) si se mantiene en apartados como la metodologia:

(Codina, 2020)




Use of similar or identical phrases in methods sections where there are limited ways to
describe a common method, however, is not uncommon. In such cases, an element of text
recycling is likely to be unavoidable in further publications using the same method

COPE. Text recycling guidelines

En el caso de las editoriales de libros también son habituales los casos de contenido reciclado.
Algunas ediciones consisten en compilaciones de trabajos publicados anteriormente, de lo que
se debe informar con el detalle de las fuentes originales en alguno de los apartados
introductorios. Estas compilaciones pueden haber sido revisadas expresamente para la nueva
edicién y esto ldgicamente justifica aun mas la edicion al aportar un valor anadido: la
compilacion en si misma y la labor de edicién global que anade coherencia al conjunto en

beneficio del lector.

Con todo, hay otros aspectos con el contenido reciclado que lo aproximan al fraude cuando el
material reutilizado ha sido cedido para su explotacion exclusiva a terceros, bajo algun tipo de
contrato, pese a lo cual, el autor lo reutiliza en otros contextos. Pero se trata de una cuestidn
muy distinta de la que nos ocupa ahora.

(Codina, 2020)




Trabajos de estudiantes

Ya hemos senalado que las universidades pueden tener politicas muy claras sobre el plagio
que incluyan el contenido reciclado. Un buen ejemplo es la University of Oxford, que ya hemos
visto que maneja abiertamente el concepto de autoplagio en el caso de trabajos académicos
de los alumnos, aunque también senalan lo siguiente respecto a su interdiccidn: «unless this is

specifically provided for in the special regulations for your coursen».

Otro ejemplo es el de la Walden University, que, en una linea similar, también permite y a la
vez establece |imites estrictos al text recycling (citing yourself): debe ser muy limitado, contar
con la autorizacion del supervisor y ser identificado apropiadamente. En sus propias palabras:
«In other words, reuse previous work sparingly, use it only with good reason and your
instructor’s permission, and cite it using APA format».

En sintesis: reutilizar contenidos propios no es lo mismo que plagiar. Puede haber porcentajes,

siempre limitados, de contenido reciclado que sean legitimos si se atienden a determinadas
restricciones como las que hemos examinado.

(Codina, 2020)




;Puede un trabajo académico ser completamente original?

Respuesta corta: no.

Respuesta (solo) un poco mas larga: no deberia serlo.

Es imposible que el cien por cien de un trabajo académico de calidad (p.e. una tesis doctoral)

sea original. Es igual de imposible que lo sea un articulo cientifico. Y tampoco es deseable. Tal
vez un poema, una cancidn o una novela pueden ser cien por cien originales, pero un trabajo

cientifico, no.

La ciencia es acumulativa. Por esta razdn, si alguien dice que su obra es totalmente original,
solo puede tratarse de pseudociencia. El autor de una obra académica que asegure que su
obra no se basa en ninguna anterior lo mas probable es que se trate de un estafador.

Por tanto, no existe ninguna contradiccion entre la imposibilidad de la originalidad de un
trabajo académico con el rechazo al plagio. Se rompe esta (aparente) contradiccion con el
simple hecho de atribuir los contenidos tomados en préstamo de otras obras. Fin de |a
contradiccion.

(Codina, 2020)



Urkund/ Turnltin...

Caught red-
handed!!!




[did] Decisién de |a editora: No publicable

To: Revista académica Didacticae

B Las fabulas como recurso di...
EPY

3 attachments (3 MB) 4 Download 2l

Estimada Maria del Mar:

Con sarpresa he recibido su notificacidn en la gue indica que en el articulo existe un alto indice de plagio. El atticulo es una pequefia parte de mitesis doctoral que realice en la Unive

direccidn de los profesores Amando Ldpez, Eduardo Encabo e isabel Jerez.

En el informe del programa Turnitin aparece un 69% de similitud, pero que integramente corresponde a mi tesis inédita depositada en la Universidad de Murcia. Par lo tanto, el parcer
trabajo de investigacidn.

Con tal motivo, le rogaria reconsiderase la decision puesto que se publica un trabajo autdnomao e inédito (no estoy plagiando a nadie).
Le adjunto el informe del programa antiplagio de Turnitin y unas capturas de pantalla en la que se indica que el 69% de plagio corresponde a mi tesis doctoral.

En espera de sus noticas, reciba mi mas cordiales saludos

M® del Mar Suarez =didacticas@ub.edu= escribid:

e i

En base alas observaciones recibidas de parte de uno de los revisores, que indica un alto indice de plagio, tomamos una decisidn sobre su envio a Didacticae: Revista de Investig
bajomedievales como recurso educativo actual: Una propuesta didactica™ Muestra decisidn es: "No publicable”™.

Cordialmente,
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Revista académica Didacticae G & ®& 2
To: Tue 04/04/23 16:25

Apreciad AN :

Segun Urkund el autoplagio (aunque sea auto, no deja de ser texto copiado integramente) es de un 74%.
Asimismo, las referencias mas recientes corresponden a 2012 (exceptuando una ley de 2020}, con su mayoria de
los 2000, lo que hace que el trabajo necesite:

una reactualizacion profunda

una reescritura ain mayor.

Por ese motivo, no podemos aceptarlo para su revision.

Saludos,




Your Manuscript for Special issue: LTRQ-22-00241-SI-RS

% Reply Al | —> Forward ‘ | T | oo

Hassan Mohebbi <hassan.mohebbi973@gmail.com> |
To Maria del Mar Suarez Vilagran Tue 23/08/2022 1743

@ You replied to this message on 26/08/2022 20:22.
} LTRQ-22-00241-SI-RS.docx LTRQ-22-00241-SI-RS-Turnitin-46.pdf
W v v
2 MB we | 4MB

Dear Corresponding Author,

| am writing to send your paper in the journal’'s template coupled with the production team comments and also the similarity index report. You are requested to:

Check the references highlighted in:

o} -: missing references either in main text or final list of references

o Yellow: the incorrect or incomplete references based on APA 7' Edition
See the attached similarity index. If the overall report is higher than 20%, you need to work on the highlighted sections to paraphrase them.
Check the authorship information, the names, the affiliations and countries, and email of the corresponding author.

Check for any typo.

Proofread the paper for any final revision as after this stage, no change is possible.
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those who answered it chose distractor C although It is wncenain whether their reason for
chaasing & was the ane intended by the best adapbor.

Table 7. lem 29 on the MLAT-EC Part 1 Pereuies acudes: p-values and distbractor behaviar
analysis
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Maria del Mar Suarez, Carmen Mufioz.
"Aptitude, age and cognitive development”,
EUROSLA Yearbook, 2011

Publication

<N

aesla2012.tucongreso.es

Internet Source

<N

maxinity.co.uk

Internet Source

<N

files.eric.ed.gov

Internet Source

<N

www.tandfonline.com

Internet Source

<N

"Sensitive periods, language aptitude, and
ultimate L2 attainment", John Benjamins
Publishing Company, 2013

Publication

<N

en.wikipedia.org

Internet Source

<N

* correct answer

The discrimination ndex of the itemrs on the MLAT-EC was, on aversge, pood enaugh.
Howewer, the discrimination power of some of thern diminished because of the increase in
their facil ity a5 compared with the Spanksh version This is the case of item 3 [vlena), which was

finally remaved from the tast (D=0.14).

Tha polnt-biserial correlation coafficlent jry) of this fem [ 221) confirms that it does
not 3 reach the ideal 300 required for an item o be discriminant. What confirms that item 3
was the one to be removed i the caloulation of the reliabiity of this part. Initlally, Cronbach’s
alpha for this part was 931, which & an excellent Index. However, taking a look at the
comrected ftem-tatal cormelation, it can be seen that the correlation for item 3 is much lower

than it would be desirable (tem-tatalr = 181},
Part 2 Porowies que ex corresponen (Wards in Sentences):

While It was foreseen that the petentially preblematic aspects when adapting the MLAT-ES to
Catakan would ba the incraase in the number of wards when translating werbs, possessive
adjextives, and proper nouns Inte Catalan, the (tem analysks proved that the prablematic ems
were those which presented non-caneonical word order or thase which presented explict
subjects, a feature considered marked in Spanish and Catalan.

Thus, item & appeared to be red-flagged due to the charges in the pasition of
qualitative adjectives (when fronted, ne‘ adjective takes on a Iterary tone). In the MLAT-EC
wersion of this item, the sentence was'changed S0 that what prevailed was the type of
adjective regardless of its posibon. Therefore, the franted adjective "GRAN (great) was meant
m be matched with “intelfgenrs” (intelligent), whose order of sppearance in the sentence
[after the noun it madifies) differs fram the one of "GRAN", which appears in front of the

55| DsWm Dospens | D.5sy) 0IEDNL
al 7| DansEa| 0omE | SoaEd) oFase
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Athough 15 validity decreases when Comparieg [he performance of karmers whode L1 differs
irl thes aggzlutinative ard orthographic domaine (Mikavs & De Jang, 2021) and for logograohic
languages {Regers et al, 2017). It seams therefore clear that language Indeperdence s primal
for aphitude testing. However, & It has bean seen, not even those tests designed to meet this
requirement seem o fulfill i Consequently, researchers might as well continue using aptiude
tests written in a real language thowgh this will mean that they showld bear in mind this
confounding when discessing results,

Accepting that an aptitude test that is completely language-neutral s nat currently
avallable, the issue of language newtrality poses even mare chalenges in bilingual contests, as
both researchers and practitioners might then face the dilemma of which language the
aptitude test should be in. Their chaice might be grounded on two factars: the learners’
language dominance and the language distance between the languages in the hilingual region.
It seems natural that in contexts whene bilingualsm |5 sequential, the aptitede test should be
adminiztered in the dominant language, which would usually be the first to be scguired but it
might as well be I:htl one dorminant in the society for sacic-political reasons.

Full L1 mastery will gararites a valid pedformance an the aptitude test, that is, not
hirdered by incomplete L1 mastery or not having reached the wiimate atainment stage
i Dabrowska, zﬂlB'llﬂhvinnsly, test takers should alse have fully developed their L1s (usually
determimed by the participants’ cognitive developmental stage) so that this development does
notintertare with aptitude test r:lennrmar\-:ﬁeﬂher |5udrez & MRz, 2011]. AssUming that
the bilinguwal Dalti:inaru'r:aveattained full restery of thedr L1, it would then be cormvenient
i adminsier the aptitude test in the language of their preference so as to avold an add tonal
confound, One might feel tempted to disregard this confound when it comes o close
languages, as is the case of Catalan ard Spanish, both of which Romance languages whose
degree of similarity In lexls Is 85% according to the Ethnologue catalog (Eberhard et al, 2022).
However, the remaining 15% of dissimilarity [as well as other differences n other linguistic
domains) might play a greater role than ane would assume considering a high smilarity
percentage, This woulkd then justify why aptitude tests arignally in Spanish are not ta only be
translated Into Catalan for a Catalan/Spanish bilingual community but adapted 1o both the
Catalan language and cortest.

Tha aimi of this paper & thus to examine the challenges faced when adapting the MLAT-ES
(Starsfield et al, 2005) to the Catalen language and whether these challenges wene the same

across grades,

2. Lmerature review




prceen useful v detve inco fRERIESHSROUGE N VEEEB ATy e ITg U B St esa)

The existing young learmers’ lanpuage aptitude tests tend 1o rely on the students’ L1,
Hewewes, it has also been Found thet young learners” literscy skills, along with their cognitive
develpment and thelr L1 deseloprant, are the cause fc-‘sgnfl-:am statisthcal differences
berseen grades 3and 4 insuch Tests [Sudrez & Mufoez, 2011) comdiding with the end of the
Flagr't"itlﬂﬁlll precparational stage and beginning of the concrete operational stage. &
plateaw ts also found In the resuls between grades §and 7 when |learvers are entering the
formal operational stage. Cognitive developmental stages seerm to coincide with young
Iearners” performance patterns an aptitude tests and that, therefore, not only onie’s cognite
developmental sragtibu;alsn one's L1 literary stage became ='r?r'|1‘3mrfrhhe-ﬁn'e aptitude
rest Is used across grades crosssectionally [Sudrez & Mufaz, 2011), Nevertheless, the use of
such aptitude tests soems to be supported by the fact that the patterns found inthe L1
acquisition are also found in L2 developmaent, including those dependent an orthography and
phanclagy (Ellis, 1996). Indeed, this correspordence saams 1o have long-lasting effects an
later L2 aptituds scares and L2 proficiency |e.g. Skehan, 1986; Sparks et al, 2001}

These findings alsa guestion the concept of aptitude as innate and wntrainable (eg. Carroll,
1981; see Singletan, 2017, for an overview], as not onby one's L1 ﬂeUElﬂDIT\EnL'i'ﬂ-alqﬂuE also
any difficulties in phonological decoding skills will certamly transfer to one’s performance in
language aptitude tests, as stated in the Linguistic Coding Deficit /Difference Hy pathesis (LCDH)
leg., Sparks & Ganschow, 1993}

2.7 Bilingualism, language preference, and FL aptitude

The lack of language rewtrality in aptitude testing might blur the reswlts of language-
dependent aptitude tests, But what happens when learners taking such a test are billngual?
Which language should they take the test in? Given the conrections, as sxplained abave,
between ona's L1 development, L2 developmaent, and language aptitude, one might consider
hat the wisest opion woukl be the ane they are stionger in of, a1 least, that of their
preference,

Research to date has not yet reached dear results as to how bi/multilingualism may affect

cognitive abilitied Including aptitude, considering nisuppased lunjtrainakility. However, ona's

L1 preference is nat Streng enough 1o significantly aher one's performance in language-
dependent aptitude tests as are the MUAT-ES and the MLAT-EC, at least in the lkwer grades

(Suwdrez & Stansfiald, in review)

When asked about which langusge they corsidesed mﬁnd ai ir preferende, half
of the students showed a preference for Catalan {N=147}, while 7 . d their preference
fior Spanish and 70 clalwed to have no preference ower any of the two, As staved above,
though, this preference did not play any role in their Inguage aptinsge test perfonmance,
regardless of the language of the 1est (Sudrez & Stansfield, in review). Consequently, in this
study, they will all be considered fully proficlent in both Catalan and Spanish as they were all
simul tanecus bilinguals, Besides, enly these participants wha had learmed both langu ages in
early chidhood were included.

3.3 Instruments

The MLAT-EC (Suarez, 2010, @ paper and pencil test, was developed from the Spanish version
of the MLAT-E, the MLAT.ES. It is beyond the scope of this study to explain the latter in detai.
The MLAT-EC contains the same parts as the MLAT-E5, widely validated In South America
(Colombia, Costa Rica, and Mesicol snd in Spain (Madrid and Catalonia). Afrer the MLAT-ES
walidatian study, the test was rendered with 123 items, 42 less than in the first version. The
Catalan wersian alsa included, in the first version, 122 items. These iterns were distributed in

the same way 25 in the MLAT-ES, in the Tolowing subiesis:

Part 1: Hidden Words (Paroufes orultes). Based on the MLAT S Spelling Clues, this test
presents sasier wocabulary. It believed to measure L1 wocabulary and sound-symbal

assaciation. |30 tems)

Part 1: Words in Sentences [Polohros gue @8 coresponen). This part measures
grammatical sensithity without using fermal grammatical terms, Learners are to find the word
in a sentence that perfonms the same function like the ane in capital |etters in the item's stem.

(29 iems)

Part 3, Rhyming Words [Pofabras que rimen). This test has no counterpart in the MLAT,
It reasures the abidity to hear speech sounts while selecting words that rhyme. (38 iters)

Part 4. Learning Mumbers (Mimeros en un sitre icdomal | In this test, test takess learn
st numbsers {units and tens) and must learn six rmbers and how te combine them Inan
artificlal language. Ths part taps into rote memaory learning as well as vocabulary learning and
the 3biity 1o farm and remember asod stions between speech sounds, (25 items|

Wrorq answers were not penaleed, whie right answers were awarded one polnt,
Rmni were camputed in SPS5. Cross-cultural and eress-linguistic issues were already

detected whan running tlml itern analysis ard analyzing it from a qualitative perspective due ta




because while the number 2 [vein) in the artficial lenguage wsed in this part is very similar io
the real mame for thie rmember 20 in 5 panish |"weimee”), it is not in Catalan, inowhich the number
2015 "wint”, Actusally, number 20 in Catalan shares the sarne syllable with its name In the
atificial language of the Test, as number 20 in Catalan is "wint”, A happened n the MLAT-ES,
quite & few test-1akers (44 out of 304 - 14.5%] wiote 20 (vincal for the st two guestions in
the best, even though they were dictated differently, This could be attached to, perhaps, test

fatigue

6. Conclusions

This paper aimed at explaining the difficulty i adapting a language-dependent aptiude test
like the WLAT-ES to Catalan, a very closely related Romance language, and to see how this
adaptation was challenged In certain -tc'midependlruun the learners’ age. Though those
|earniers showing a preferenoe for Catalan autperform the other groups [Sudrez & Stansfield, in
review], this anly happens inthe upper grades, once the acquision process of bath bilinguals”
L1 has finished. Therefore, this type of performance could be dwe 1o the Tact that Catalamis
the languags used in formal instruction and se, the students applied their formal knowledge ta
answer the aptitude test,

Catalan and Spanish ane Cerainly cose Romance BNguages, but that does not mean
that a light tranzlation of the MLUAT-ES into Catalan could guarantee a perfect fitting test in the
mingeritarian language for several reasons. On the one hard, phenetics and speling were a
challenge for parts 1 and 3, as Catalan does ot affer the almast parfect cne-to-ane
corresponderce of grapheme and phomeme. Aka, the fact that cesizin translations implied the
use of words that were nat cognated but that csme from other linguistic roots mesnt changing
Iters complately or reusing one of the dlstractors for the sake of comparability, These slight
changes gid not prevent the MLAT-EC from being slightly marne @ifficult than the MLAT-ES,
though nat significantly ARNIEIOSS SEES

Regarding part 2, the chalenges posed by the two languages at work Invelved care in
the selection of distractors, However, the resulting adaptation did not pose any significant
challenges or problems except for, onee again, those verh forms that due to the notso.
comman use were rather novel for the test takers,

Finally, as for Fart 4, tapping into rote memary, the same patterns of response are
found regardbess of the test version, thus praving that, in this particular part, the challenges da
not seem to be language-retated but, rather, both J§8 and ability-related and, perhaps, one

could venture, test-faripu e ESNBTIEUIE O FESHOR SRR s we.

S0me patterns a0e also o be obsarded across grades, with the MLAT-EC being
significantly mare difficult for 3-graders than 4-graders, expecially in specific ilmms. This
difficulty, as seen above, is due to two main factors: the learners’ cognitive developmeantal
stages, with 3-graders bairg in the impasse between the presperational and the concrate
aperational stages on the ane hand, ard still mastering their Beracy skills andmcabularvar‘
the ather, While an aptitude test meant to cover grades 3 1o & will necessarly show an
avolution In the scores (despite the innateness and untralnability claims regarding aptitude),
test adaptors can adjust their decsions on other factors such as the learmers’ famd@rity with
certain wonds or unfortunate similarities with ather words in the same language.,

‘While the valldity and rellability of both the MLAT-ES and the MLAT-EC have been
prowen in a Catalan/Spanish population across ages (Swérez, 2010), the MLAT-EC solves same
specific linguistic and cultural problematic items in the MLUAT.ES, especially for grade 3, and
that It also covers the Catalan language specificity in all parts, bearing In mind the rationale
behind the creation of the original M LJ\_-E1¢:|dwiﬂ1;J|.t being significantly affected by the
participants’ knguage Dfpr\cfun:n:n.i Therefore, it canbe concluded that it is an instrument
that cowers the gap of a lack of an aptitude test in a minaritanian language as is Catalan, with
4.1 millian native speakers according ta the 2021 version of the Ethoolague, and whase

extinction might have already started {Juryene, 2020},
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adaptors can admst their decisions on other factors such as the learmers” fammlianty with certam
words or unforhmate simalanties with other words in the same language.

While the validity and relizbility of both the MLAT-ES and the MLAT-EC have been proven
m a Catalan/Spanish population across ages (Suarez, 2010, the ML AT-EC solves some specifie
Ingmistic and eultural problematic items m the MIAT-ES, especially for grade 3. The version in
Catalan alse covers the Catalan langnage specificity in all parts, while respecting the rationale
belind the creation of the onginal MLAT-ES and without being sizmficantly affected by the
participants” lansuage of preference. Therefors, 1t can be concluded that it 15 an metrument that
covers the gap of a lack of an aphiude test m a muneritanan language as is Catzlan, with 4.1
million native spezkers according to the 2021 version of the Eihnologus, and whose extimetion
might have already started (Tumyent, 2020).
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reviewer attachment(s).

We would like to thank you very much for forwarding your manuscript to us for consideration.

With kind regards,
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LTYL-24024 (Language Teaching for Young Learners)
"Extensive Viewing in Young English as a Foreign Language Learners: Do Aptitude and Vocabulary Size Influence Vocabulary Learning?"
by Ferran Gesa; Imma Miralpeix; Maria-del-Mar Suarez

Dear Dr Ferran Gesa,

Thank you for submitting your manuscript to Language Teaching for Young Learners. We have completed the review of your manuscript. A
summary is appended below. While revising the paper please consider the reviewers' comments carefully. My sense is that although the
reviewers have signaled major revisions, the issues raised should be able to be addressed without a huge amount of extra work.

In particular | would like to highlight the need to address gaps in the literature review. While an impressive range of references have been
cited, reviewer 1 has identified a couple of gaps, and a tendency to emphasize older research in places. In addition, please consider the
following two sources of research relevant to this study

a.Teng, M. F., & Reynolds, B. L. (2025). Researching incidental vocabulary learning in a second language. Routledge.

b. Prof Mike Rodgers
https://scholar.google.com/citations?hl=en&user=vIpL0s8AAAAJ&view op=list works&sortby=pubdate

Please submit the revised article before 21 Nov 2024. When you resubmit please also provide detailed information about your responses to
the reviewers' comments and the revisions you have made. We look forward to receiving your detailed response and your revised
manuscript.

Please submit your revised manuscript online by using the Editorial Manager system which can be accessed at:

LRI - httne-/fanana aditarialmanadar com /el /



RESPONSE LETTER o

Dear Editor and Reviewers,

Thank you very much for the time you spent reading our manuscript and for your expert feedback and advice. Thank you as well for your insightful comments on the first

version of the paper. which have undoubtedly contributed to improving the manuscript. Below you will find all your comments listed by section, together with our proposed
actions. We hope that with these changes the paper will be worth publishing in Language Teaching for Young Learners.

Should you have any questions or comments, please do not hesitate to contact us.
Yours faithfully,

The Authors

Reviewer Recommendation Proposed action Page(s)

Introduction

We have specified that, in Reynolds et al. (2022), only 17.65% of the
studies included in the review targeted primary school children.
Moreover, we have also quoted Luquin and Garcia Mayo (2021) to p.-2
claim that research with young learners 1s very much needed because
of schools introducing foreign language learning at an early age.

Is it possible to make the gap for young learners clearer in the
introduction section?

What does a ‘Response Letter’ look like?




Literature Review

Editor

Please consider the following two sources of research relevant to thus
study:

a. Teng, M. F., & Reynolds, B. L. (2025). Researching incidental
vocabulary learning in a second language. Routledge.
b. Prof. Mike Rodgers

Thank you for these two references. Regarding Teng and Reynolds
(2025). we have mcorporated two of 1ts chapters. First, we have cited
the introduction chapter by Teng (2025) to exemplify the need to
itegrate informal activities ike TV viewing mto more formal
wstructional approaches. Second, we have cited Montero Perez et al.
(2025) since they suggest an 1dea for further research whach 1s
defimtely worth explonng.

As for Michael Rodgers’s work, we have mcorporated two new
references to the ones that were already mcluded 1n the furst version of
the manuscnpt: Rodgers (2016) to explam the concept of ‘extensive
viewing ', and Durbahn et al. (2024) when discussing lexical coverage

pp- 2. 27.
32, and 33




There are also some recent studies focusing on young leamers. which

Thank you for pointing out this study, which we were not aware of.
Indeed, Teng and Cui (2024) is very relevant to the present study, and

should be referred to: Teng, M. F._ & Cu, Y. (2024). Comparing L : h . - pp. 5.6,
o : : : ] we have now cited 1t when discussing previous research on captioning
mncidental learming of single words and collocations from different : . . 10, 11, 26,
o . : type among young leamers. as well as when discussing the role of
captioning conditions: The role of vocabulary knowledge and working " . : : . 28 and 29
. - vocabulary size language aptitude in vocabulary leaming from video
memory. Journal of Computer Assisted Learning, 40(3). 973-989. o . ) . .
viewing. We have also referred to it in the discussion section.
. . . . . We have now given more details about the most recent research
There are quute a lot of details for the old references. I do not say tlus & o
: : : y conducted on video viewing and young learners. However, when
1s not good. Some are very classic references. I just want to say that a o . :
o reviewing the previous research on the role of vocabulary size and
lot of references. particularly those on young leamers, after 2022, . . : pp. 5-9
. - - _ language aptitude, we have not given so many details due to word
need more details to let the readers understand what has been done 1n . . .
) limit constraints and the fact that some of the studies had already been
this area. . . :
introduced earlier in the manuseript.
Thus article, focusing on young leammers, 1s a needed piece. It 1s a hittle
bt sumilar to:
. : i Thank you very much for the positive feedback and the reference.
Suarez, M. M.. & Gesa. F. (2019). Learming vocabulary with the y l . PDS. . . .
] i : ] Indeed, the two studies are very similar, the difference being the target
support of sustained exposure to captioned video: Do proficiency and . e
_ L _ - population. We have now cited Suarez and Gesa (2019) when pp. 10, 11
aptitude make a difference? Language Learning Journal, 47(4), 497— L . . )
reviewing and discussing the role of language aptitude and vocabulary and 29

517.

The difference was on voung leamers i the context of extensive
viewing. I wonder why the authors have not cited Suarez and Gesa
(2019).

size in vocabulary leaming from extensive viewing and explicit

teaching .




The present study

Tlus study lasted three terms, one academic year, wlich has made the
research more plausible, but 1t seemed to have sacnficed students”

leaming other aspects of English. As a reviewer, I don’t know whether

Thank you for pointing this out. We have clanfied that the
mitervention took up one of the three English classes participants had
every week. with the other two devoted to learning other aspects of

-2

in the research context, the goal of the English curmeulum 1s only
leaming vocabulary. Throughout the academic vear, students did only
vocabulary tasks. The author has to explain this to the readers. In
addition. each term students were tested 40 words. Does that mean

that each week only five words were taught?

On page 14, the author expressed that written consent forms were
obtained from the students” tutors. Tlis doesn’t seem to be legal: the
consent forms should be obtamed from students” parents after the
school has approved the teaching expenment: thewr tutors had no nght
to approve the teaching experiments.

the English language, including new vocabulary unrelated to the target
words.

We have now specified that the experiment was approved by the
school board and by participants” parents. tfrom whom written consent
was obtained. In the first dratt of the manuscript, we used the term
‘legal tutors” when we meant ‘legal guardians’; our sincerest
apologies.

p. 16




s [

Results

When you interpret the effect sizes. please refer to Plonsky and
Oswald (2014) tor thewr explanation of the strength of etfect sizes in
language leaming . The reference 1s below:

Thank you very much for thus reference. We have proceeded

pp. 20, 22

2 accordingly. and effect sizes are now interpreted according to Plonsky and 23
Plonsky. L., & Oswald. I. L. (2014). How big 1s “big™? Interpreting and Oswald (2014), and not to Cohen (1988). o
effect sizes 1n L2 research. Language Learning, 64(4). 878-912.
hittps://dor.org/10.1111/1ang 12079
Thank you for the suggestion. We have now included raw scores of
Descriptive statistics in Table 2 should include the raw scores means. | pre- and post-tests in Appendix B (see Table B2). We have not
5 SDs. not just the relative gams or absolute gans 1n the appendix. In embedded such table within the text smce we feel 1t might distract the | pp. 33 and
- case the paper 1s published. this will be helpful for future researchers | readers” attention, as raw scores were not used 1 the statistical 51
if they want to do meta-analysis studies m tlus aspect. analysis. However, an endnote has been added for the reader to know
that raw scores are available in the Appendix.
Discussion
Since the differences between the two groups in word meanings were
very small, the effect sizes of viewing OV after pre-teaching TW were | Throughout the discussion, we have softened the tone and made 1t
2 - - . : . : : pp- 24-32
small In the discussion and conclusion sections. the author should clear that explicit teacling accounted for most vocabulary learmng .
sotten the tone regarding the effects of OV,
5 The author explamned that the EG students were more used to Indeed. thank you for the suggestion. We have icorporated tlus idea, | pp. 26 and
watching videos. so thev performed better in Term 2 and Term 3. as LG leamers were definitely used to the dynamics of the 27




Discussion

Since the differences between the two groups in word meanings were
very small, the effect sizes of viewing OV after pre-teaching TW were
small. In the discussion and conclusion sections, the author should
soften the tone regarding the etfects of OV,

Throughout the discussion, we have softened the tone and made 1t
clear that explicit teaching accounted for most vocabulary learming.

pp. 24-32

The author explamed that the EG students were more used to
watclhuing videos, so they performed better in Term 2 and Term 3.

Indeed. thank you for the suggestion. We have incorporated thus idea,
as LG learmers were defimitely used to the dynamics of the

pp- 26 and
27

Could another possibility be students, being more aware of teachers’
repeated game, which was that they would be tested in the post-test
tor those words practiced in the tasks?

The discussion can be updated after the literature review has been

updated.

Could the hittle difference m the word forms between the two groups
be due to the similanities between English and Spanish?

intervention after the first tenn, and this could have also aflected the

leaming of the target words.

In the revised version of the discussion, we have referred to the new
studies we have infroduced in the Literature Review (e.g.. Avello.
2023; Teng, 2025; Teng & Cw, 2024).

Thank you for the suggestion. However. we feel that this reason
cannot explain the hittle difference in word form leanmung in Term 1 (1t
should be noted that sigmficant differences between groups were
found for word form learmng m Tenmns 2 and 3). Furst, we believe that
English and Spamsh, albeit Indo-European languages. are not that
close to one another, Spamsh being a Romance language and English
being a Germanic language. Second. in terms of word form leaming,
English 1s not very transparent (1.e., the manner words are pronounced
m Eng lish does not commeide with the way they are wntien, with the
same phoneme corresponding to multiple graphemes), whereas thus 1s
not the case in Spanish, as words in this language are usually written
in the same way they are pronounced. Most importantly, though, great
care was taken not to mclude cognates in the target word sample, so
anv potential similarities between the two languages (e.g., the fact that
they use the same alphabet or share some syllable structures) could
not have impacted the results. However, 1f the reviewer feels we
should include a paragraph explaimmg tlns 1dea. we would be willing
to do so.

pp. 26-31




Hopefully...

Gesa, F., Miralpeix, |., & Suarez, M.M.
(forthcoming). Extensive viewing in
young English as a foreign language
learners: Do aptitude and vocabulary
size influence vocabulary learning?.
Language Teaching for Young Learners.




Then galleys...

* But before that, you can upload
the ‘postprint’ or even ‘preprint’
onto open access repositories like
Zenodo, Mendeley (highly
recommended if journal requires

paid subscription) = FAIR
principles.
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