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“We don’t have pronunciation rules”

Letitia Dunkley (Profesora britanica de ensenanza elemental en los EE.UU.)
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ASR: Automatic Speech Recognition

AV: Medios audiovisuals

BBC: British Broadcasting Corporation

BEST: Basic English Skills Test

CAE: Cambridge Advanced English Test

CAI: Computer-assisted Instruction

CALICO: Computer-Assisted Language International Consortium
CALL: Computer-Assisted Language Learning

CAP: Computer-Assisted Pronunciation

CAPT: Computer-Assisted Pronunciation Training
CMC: Computer-Mediated Communication

CMU: Carnagie Mellon University

CPE: Cambridge Proficiency English Test

CRLE: Centre de Recursos de Llenglies Estrangeres
CUP: Cambridge University Press

DOGC: Diari Oficial de la Generalitat

EEUU: Estados Unidos de América

ELSE: Evaluation in Language and Speech Engineering
EOI: Escuelas Oficiales de Idiomas

ESO: Educacion Secundaria Obligatoria

FCE: First Certificate English Test

Feedback: Retroalimentacion

FLATS: Foreign Language Achievement Tests Series
Hardware: Equipos y/o maquinaria informatica
HHM: Hidden Harkov Modelling

HOTS: Higher Order Thinking Skills

HSPM: Human Speech Parser Mechanism

Hz: Herzios

IBM: International Business Machines



Idescat: Institut d’Estadistica de Catalunya

Input: Entrada de datos

IPA: International Phonetic Alphabet

KET: Key English Test

kHz: Kilo herzios

LAN: Local Area Network

LARC: Language Acquisition Resource Center

LE: Lengua Extranjera

LEO: Longman English Online

LOTS: Lower Order Thinking Skills

MARSEC: Machine Readable Spoken English Corpus
MCP: Memoria a Corto Plazo

MFL: Modern Foreign Languages

MLP: Memoria a Largo Plazo

Ms: Milisegundos

NA: No applicable

NCET: National Council for Educational Technology
NRC: National Research Council of Canada

OCDE: Organizacion para la Cooperacion y el Desarrollo Economico
OLT: Optical Logo Therapy

OTS: Oral Testing Software

Output: Salida de datos

OVE: Old Variation of English

PbA: Pronunciation by Analogy

PC: Personal Computer

PDA: Personal Digital Assistant

PCM: Pulse Code Modulation

PET: Preliminary English Test

PLATO: Programmed Logic for Automated Teaching Operations
PPA: Personas con Problemas Auditivos

PPF: Post Performance Feedback

Prom: Promedio

RAM: Random Access Memory



RP: Received Pronunciation

RSCVP: Classroom Oral Interview Procedure

SALT: Speech and Language Technologies

SEC: Spoken English Corpus

SET: Spoken English Test

SETS: Spoken Error Tracking System

SFS: Speech File System

SLA: Second Language Acquisition

SOAR: Student Oral Assessment Redefined
Software: Programas informaticos

STAIR: Stress, Timing, Articulation, Intonation & Rhythm
STSS: Short Term Sensory System

TAM: Technology Acceptance Model

TI: Tecnologia de la Informacion

TIC: Tecnologias de la Informacion y de la Comunicacion
TAC: Tecnologias del Aprendizaje y del Conocimiento
TOEFL: Test of English as a Foreign Language

TSE: Test of Spoken English

TTS: Text to Speech

UCL: University College of London

UE: Union Europea

VGA: Video Graphics Array

VILTS: Voice Interactive Training System

WM: Working Memory

WWW: World Wide Web
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